ISSN: 1300-7432

TIJ SEG Turkish International Journal of Special
Education and Guidance & Counselling

Turkish International Journal of Special Education and Guidance & Counseling

Copyright © TIJSEG - www.tijseg.org




Turkish International
Journal of
Special Education
and
Guidance & Counselling

ISSN: 1300-7432

JUNE 2017

Volume 6 - Issue 1

Prof. Dr. Aysegul Ataman
Prof. Dr. Hakan Sari
Prof. Dr. Omer Ure

Editors

Copyright © TIJSEG - www.tijseg.org



Copyright © 2017

Turkish International Journal of Special Education and Guidance & Counseling

All rights reserved. No part of TIJSEG’s articles may be reproduced or utilized in any form or
by any means, electronic or mechanical, including photocopying, recording, or by any
information storage and retrieval system, without permission in writing from the publisher.
Published in TURKEY

Contact Address:

Prof. Dr. Aysegiill ATAMAN - TIJSEG Editor

Copyright © TIJSEG - www.tijseg.org



Message from the Editor

I am very pleased to publish first issue in 2017. As an editor of Turkish International
Journal of Special Education and Guidance & Counselling (TIJSEG) this issue is the
success of the reviewers, editorial board and the researchers. In this respect, I would like to
thank to all reviewers, researchers and the editorial board. The articles should be original,
unpublished, and not in consideration for publication elsewhere at the time of submission to
Turkish International Journal of Special Education and Guidance & Counselling (TIJSEG),
For any suggestions and comments on TIJSEG, please do not hesitate to send mail.

Prof. Dr. Aysegiill ATAMAN
Editor

Copyright © TIJSEG - www.tijseg.org



Editors

PhD.
PhD.
PhD.

Ayseglil Ataman, (Gazi University, Turkey)
Hakan Sar1, (Konya University, Turkey)
Omer Ure, (Konya University, Turkey)

Editorial Board

PhD.
PhD.
PhD.

PhD

PhD

PhD

A. Rezan Cecgen Eroglu, (Mugla University, Turkey)
Abbas Tirniikli, (Dokuz Eyliil University, Turkey)
Adnan Kulaksizoglu, (Fatih University, Turkey)

. Ahmet Ragip Ozpolat, (Erzincan University, Turkey)
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.

Alim Kaya, (In6nii University, Turkey)

Aysegll Ataman, (Gazi University, Turkey)

Betiil Aydmn, (Marmara University, Turkey)

Ferda Aysan, (Dokuz Eyliil University, Turkey)

Galip Yiksel, (Gazi University, Turkey)

Giirhan Can, (Anadolu University, Turkey

Hafiz Bek, (Usak University, Turkey)

Hakan Sar1, (Konya University, Turkey)

Hasan Avcioglu, (Abant Izzet Baysal University, Turkey)
Hasan Bacanli, (Gazi University, Turkey)

Melek Kalkan, (Ondokuz Mayis University, Turkey)
Mustafa Kilig, (Inénii University, Turkey)

Mustafa Kog, (Sakarya University, Turkey)

Miige Akbag, (Marmara University, Turkey)

Nejla Kapikiran, (Pamukkale University, Turkey)
Nerguz Bulut Serin, (European University of Letke, North Cyprus)
Omer Ure, (Konya University, Turkey)

Ramazan Abaci, (Sakarya University, Turkey)

. Rengin Karaca, (Dokuz Eyliil University, Turkey)
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.
PhD.

Seher Balc1 Celik, (Ondokuz Mayis University, Turkey)

Sezen Zeytinoglu, (Izmir University, Turkey)

Sirr1 Akbaba, (Uludag University, Turkey)

Siileyman Dogan, (Ege University, Turkey)

Siileyman Eripek, (European University of Letke, North Cyprus)
Siiheda Ozben, (Dokuz Eyliil University, Turkey)

Tevhide Kargin, (Ankara University, Turkey)

Tuncay Ergene, (Hacettepe University, Turkey)

Turan Akbas, (Cukurova University, Turkey)

Ugur Sak, (Eskisehir University, Turkey)

. Yasar Ozbay, (Gazi University, Turkey)
PhD.

Zeynep Hamamci, (Gaziantep University, Turkey)

Copyright © TIJSEG - www.tijseg.org



Vol 6, No 1 (2017)
Table of Contents

Articles

From Editor
Prof. Dr. Hakan SARI

TIJSEG - Volume 6 - Issue 1 2017 The complete issue
TIJSEG - Volume 6 - Issue 1 2017 The complete issue

EFFECTIVENESS OF COOPERATIVE LEARNING IN IMPROVING MATHEMATICAL
CONCEPTS AMONG STUDENTS WITH MILD INTELLECTUAL DISABILITY

Ibrahim Rajab Ibrahim

COMPETENCIES NEEDED FOR THE TEACHERS OF VISUALLY IMPAIRED AND BLIND
LEARNERS IN AL BALQAA PROVINCE AREA SCHOOLS

mezyed A.S. Adwan, Munadel R. F. Khatib

KKTC’DE FARKLI GELISEN COCUKLARIN ERKEN MUDAHALESININ ONEMI
Vasfiye Karabiyik, Aysegiil Ataman

THE EFFECTS OF PALS ON CHILDREN WITH SLD IN TERMS OF READING
COMPREHENSION

Mucahit Kocak

TEMEL EGITIMDE GOREV YAPAN OGRETMENLERIN YETKINLIK ALGILARININ
INCELENMESI

Gézde Ozeng Ira, Elif Celebi Oncii

SELF-ESTEEM RELATED PERSPECTIVES OF EFL LEARNERS REGARDING GENDER, AGE
AND LANGUAGE LEVEL
Selda Hannas, Sibel Ersel Kaymakamoglu

Copyright © TIJSEG - www.tijseg.org



ISSN: 1300 — 7432

TIJSEG R

Turkish International Journal of Special Education and Guidance & Counseling 2017, volume 6, issue 1
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Department of Special Education, Najran University, Kingdom of Saudi Arabia
hima_abbas2009@yahoo.com

ABSTRACT
The purpose of this study was to identify the effectiveness of cooperative learning in improving mathematical concepts among

students with mild intellectual disability(SMID). The sample of the study consisted of 8 SMID at Najran in the Kingdom of Saudi
Arabia. The sample of the study were divided randomly into two equal groups control and experimental. The students in the
experimental group have studied the mathematical concepts by using cooperative learning; however the students in the control
group were received their teaching by the conventional method. The photo mathematical concepts test was applied for two groups
as pretest and posttest. Results showed the effectiveness of cooperative learning in improving mathematical concepts for SMID in
favor of the students in the experimental group.

Keywords: Cooperative learning; mathematical concepts; students with mild intellectual disability; inclusion

INTRODUCTION

Disability reduces the ability of students with intellectual disabilities in learning, which requires providing
them with special educational programs, adaptation of curricula, and teaching strategies. The educators
paid attention to the activities that make the student the core of the teaching and learning process by using
of cooperative learning strategy (Alhila, 2009). Cooperative learning is one of the teaching strategies that
have contributed to improve the academic and social skills of students with intellectual disabilities (Al-
Qabhtani, 2009). Modern trends in teaching mathematics for students focus on the use cooperative learning,
which is a form of learning that depends primarily on the cooperation and positive participation of the
students in the classroom (Mahdi, 2013). In addition, cooperative learning helps students to use
imagination and perception skills during the learning and teaching process(Williamson & Null, (2008).
Akinbobola (2009) indicated that cooperative learning effective strategy in the teaching and learning
process, this strategy include a small group of students who are not homogenous in academic abilities and
they using a variety of activities in order to understand a certain subject.

Cooperative learning has been recommended as a strategy for inclusion settings by many who support
inclusion as the appropriate educational environment for students with special needs, and some another
suggest that cooperative learning provides teachers with a strategy for designing instruction for the
classroom where the abilities, background experiences, and cultures vary widely. Inclusion, by definition,
increases the heterogeneity of the classroom environment. From this perspective, cooperative learning
seems a natural approach to the effective inclusion for students with special education in the regular
classroom (Jenkins, Antil, Wayne & Vadasy, 2003). Mercer, Mercer and Pullen (2011) emphasized that
the cooperative learning received more attention from the special and general education teachers. Al-
Khateeb and Hadidi (2011) recommended the application of cooperative learning in special education
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programs. Thus, the cooperative learning contributes to improve motivation, self-confidence, self-esteem,
engagement and social acceptance of students with disabilities by their normal peers(Langworthy, 2015).
According to Acar and Tarhan (2008) cooperative learning contributes to improve academic achievement
and social skills of students. Consequently, cooperative learning can contribute to the success of inclusion
students with special needs with their normal peers in the regular classroom.

Mohammed (2013) showed the effectiveness of teaching package in improving mathematical concepts for
SMID. Ibrahim (2013) confirmed the effectiveness of cooperative learning in improving adaptive behavior
skills among SMID. Issa (2012) demonstrated the effects of a training program on developing of some
mathematical concepts for SMID. Ebrahimi (2012) revealed the effect of cooperative learning in the
acquisition of mathematical concepts among students in intermediate stage. Al-Ghamdi (2012) confirmed
the effectiveness of a computerized program to improve the mathematical concepts and adaptive behavior
among SMID. Schlitz and Schlitz (2001) indicated to the effectiveness of cooperative learning in
improving social skills of students with moderate and severe cognitive delays. Jacques, Wilton and
Townsend (1998) emphasized the benefits of cooperative learning strategy in improving social acceptance
of students with mild intellectual disabilities in the inclusion programs.

Problem of Study
Children with mild intellectual disability when acquiring the concepts, they pass the same acquisition

stages, which normal children pass with the same order and with the same characteristics, but slowly with
great difficulty. On the other hand, the normal students facing problems in learning math skills. However,
these problems are more severe among SMIDs. The teaching math skills for students with mild
intellectual disability need to apply instruction strategies. Thus, this study seeks to identify the
effectiveness of cooperative learning strategy in improving mathematical concepts among SMID.

METHOD

Research Design
This study was based on the quasi-experimental method to test the effectiveness of cooperative learning

(independent variable) in improving mathematical concepts (dependent variable) among SMID in
inclusion schools.

Participants
The sample of the study consisted of 8 SMID enrolled at the primary schools which apply inclusion of

SMIDs with their normal peers in Najran, Saudi Arabia. The sample were divided randomly into two
equal groups control (n=4) and experimental(n=4).

Instruments
This study included the following instruments:

1. Photo Mathematical Concepts Test: In order to develop the test, the researcher reviewed the
previous studies(Mohammed, 2013; Issa.2012; Al-Ghamdi, 2010). The first draft of the test

contained of (24) true and false questions which divided into three domains related to engineering
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concepts, spatial concepts, and arrangement concepts. However, the test was reviewed by (7)
experts in the field of special education, curriculum and instruction, and psychology from Najran
University. However, the final draft of the test consisted of (18) item divided equally on domains
of engineering concepts, spatial concepts, and arrangement concepts. Thus, each correct answer
takes (1) mark, and(0) mark to the wrong answer. In order to identify the reliability of the test; the
researcher was applied the test on a pilot study that consisted of (12) SMIDs. The reliability
coefficient of the test was (0.86) by using Kuder—Richardson Formula (KR-20).

Teacher's Guide of Cooperative learning: In order to identify the major steps in the
development guide of cooperative learning, the researcher depended on cooperative learning
model that was prepared by Johnson and Johnson (1999). The guide in this study consisted of 26
sessions related to engineering, spatial, and arrangement concepts. In order to ensure the validity
of the guide, the researcher presented the guide to the same reviewers who reviewed the photo
mathematical concepts test. The final draft of the guide consisted of 24 sessions, duration of each
session (45) minutes every day, and (4) sessions in per week.

Procedures
This study follow these procedures:

1.

The sample of study consisted of 8 SMID from the primary schools which apply inclusion of
SMIDs with their normal peers.

The sample were divided randomly into two equal groups, control(n=4) and
experimental(n=4).

The students in the experimental group have studied the mathematical concepts with their
normal peers by using cooperative learning; however the students in the control group have
studied the mathematical concepts with their normal peers by the conventional method.

Photo mathematical concepts test was developed and applied for two groups as pretest and
posttest.

The test was designed to applied individually. It is in the form of pictures of mathematical
concepts that are pointed out and each item includes two pictures. One of them resents the
correct answer and the other represents the wrong answer.

Teacher's guide of cooperative learning was developed which consisted of 24 sessions related
to engineering, spatial, and arrangement concepts.

The researcher trained mathematics teacher on the application procedures of cooperative
learning on the experimental group members. The duration of training (3) days and (2) hours
every day.

During the training process, mathematics teacher provided with information about the concept
of cooperative learning, its significance, the role of teacher and students, and the difference
between cooperative learning and traditional way of teaching. Also, mathematics teacher has
been trained on how to prepare lessons by using cooperative learning.

RESULTS

Results related to the first hypothesis: “There are no statistically significant differences between the mean
rank of experimental and control groups on the pre-photo mathematical concepts test” ? For this question
Mann-Whitney test was used as shown in Table 1.

Copyright © Turkish International Journal of Special Education and Guidance & Counseling 3
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Table 1: Mann-Whitney results according to pre-photo mathematical concepts test

Dimension Group N Mean Rank Sum of Ranks Z Sig.

Engineering Concepts Control 4 3.62 14.50 -1.029 304
Experimental 4 5.83 21.50

Spatial Concepts Control 4 5.00 20.00 -.683 495
Experimental 4 4.00 16.00

Arrangement Concepts Control 4 4.12 16.50 -.458 .647
Experimental 4 4.88 19.50

Table 1 demonstrates that there are no statistically significant differences (P. < .05) between the mean
rank of experimental and control groups on the pre-photo mathematical concepts test. These results
showed that the two groups are equivalence on the pretest.

Results related to the second hypothesis: “There are no statistically significant differences between the
mean rank of experimental and control groups on the post-photo mathematical concepts test” ? For this

question Mann-Whitney test was used as shown in Table 2.

Table 2: Mann-Whitney results according to post-photo mathematical concepts test

Dimension Group N Mean Rank  Sum of Ranks V4 Sig.
Engineering Concepts Control 4 2.50 10.00 -2.323 .020
Experimental 4 6.50 26.00
Spatial Concepts Control 4 2.50 10.00 -2.381 .017
Experimental 4 6.50 26.00
Arrangement Concepts Control 4 2.62 10.50 -2.247 .025
Experimental 4 6.38 25.50

Table 2 shows that there are statistically significant differences on the all domains of post-photo
mathematical concepts test due to the variable of group, in favor of SMID in the experimental group.

DISCUSSION

This study aimed to measure the effectiveness of cooperative learning in improving mathematical
concepts among SMID. Results showed the effectiveness of cooperative learning strategy in improving
mathematical concepts among SMID in the experimental group. We found that SMID in the experimental
group had achieved an improvement in learning mathematical concepts as a result for used of cooperative
learning. Moreover, cooperative learning provided SMID in the experimental group an opportunity in the
effective learning and play a positive role in the performance of math activities with their normal peers.
On the other hand, the work of SMID with their normal peers through small groups during the process
learning has led to increase the spirit of cooperation and interaction between members of the experimental
group. In this regard, Jenkins et al. (2003) emphasized the existence of positive attitudes among special
education teachers who use cooperative learning, it is more effective than individual instruction because it
increases academic achievement and self-concept among students with special needs. Abdul Aziz (2012)
indicated that cooperative learning increases the spirit of cooperation, exchange of information,
experience and roles between the group members. Cooperative learning allowed members of the
experimental group opportunities to express their opinions without fear. The results of this study agrees
with previous studies, which confirmed the effectiveness of use of cooperative learning with SMID
(Mohammed, 2013; Issa, 2012; Ebrahimi, 2012; Al-Ghamdi, 2012; Townsend, 1998; Schlitz & Schlitz,
2001; Serin at all, 2009; Langworthy, 2015).
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CONCLUSION

In light of the study results, the researcher recommended to organize training workshops for
special and general education teachers on the application of cooperative education, organize counseling
programs for normal students in order to instill values of cooperation with SMID, and reconsidering of
the facilities and equipment of classes in inclusion schools at Najran to suit the application of cooperative
learning. The researcher also recommends to conduct studies related to effects of cooperative learning in
improving word recognition skills or social skills among SMID.
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Abstract

This study aimed at identifying the competencies needed for the teachers who teach learners with visually impaired and
blind. The study was conducted at schools within the area of Al Balga province, in Jordan .To this end, the researcher
developed a special tool consisting of (31) statements. The sample of the study consists of 120 teachers of both sexes. It was
selected from 50 schools and special educational centers (public and Private) (30 primary schools, 20 secondary schools).
The criteria for the research element selection were- the teacher is teaching at least one visually impaired student, the teacher
is blind, poor vision, or sightedness. After the data had been collected, suitable statistical approaches were used to analyze the
data. The result of the study revealed no relationship between the variables (sex, education level, experience, class level) and
the competencies, but there was a marked difference in competencies due to the characteristics of the teachers. Furthermore,
the results indicate a significant difference in the quality and quantity of competencies due to the teachers characteristics.
This was in favor of the sighted teachers. As for the difference between the blind and poor sightedness, the result was in favor
of the latter

Key words: competencies, teacher, visually impaired learners.

Introduction

The exceptional learners are part of school community. This category of learners composes around
(2.4%) of school age community in United states of America, regardless of ethnicity ,and the level of
education (Disability statistics, American Community Survey, 2013).This catogery have the right to
learn, live and grow physically, socially and psychologically, the same as well as the other non-
exceptional learners (CEC, 2015). So that, all societies should consider them as collaborate partner in
developing the country. Exceptional learners have an actual and potential capabilities to share the
others their effort and participate in the community development as the non- exceptional learners
(Hallahan, et al., 2011). As for blind and visually impaired students in Jordan, especial schools are
limited to Amman. Not all province included, but the visual impaired and blind who are easily
intergrated go to the regular schools which are not well prepared, but resource rooms are available in
some of these schools, and the teachers aren’t prepared and confidant to teach visually impaired and
blind. However, in Jordan only two schools for blind students, they are Abdullah Bin Um Muktoom
(The blind----) school which provide the basic (elementary) education from the 1% grade to the 6™
grade. The second school is,the Blind High School which provides education from 7" grade to the
Second Literary Secondary grade. Both schools are located on the capital (Amman) of Jordan. The
two schools contain 220 blind students s and hires 120 teachers (Shaman Abd Al-Mujeed Al-Majalee
et.al., 2008). For that, there is currently a critical need for teachers of learners with visual impairement
or blindness. As there is worldwide shortage of professionals who work with learners with visual
impairments. Many countries directed to over come this shortage. For example, in united states many
universities created two professional programs (California university,Florida university, ect) which
enables the teaching staff s to work with school age exceptional learners. One is a”Teacher of students
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with Visual limpairement, the second is program of Orientation and Mobility Specialist.” The
mentioned programs are based on a separate professional standards (teachingvisuallyimpaired.com).
An article was reported on a descriptive study standarders and criteria for comptence in braille literacy
within teachers preparation program and specific role played in the achievement of profenciency in
braille literacy by university teachers preparation programs in blindness and visual impairement. It
contains a summery of need for such research, historical background, research methods, discussion of
standards and implication for personel preparation (JVIB,2011).

A little studies were presented to evaluate the competencies of the teachers who teach the visually
impaired and deaf students. But (Derrick, et.al., 2009) in his study based on the opinions of more than
30 professionals set out to develop a set of assistive technology competencies for teachers of students
with visual impairments. The result of the study was the development of highly reliable and valid set
of (111) assistive technology competencies. According to national survey, nearly about (6%) of
teachers who work with deaf-blind students have specialized training in the field. The few new
graduate of teacher preparation program in the field coupled with the shortage of specialized trained
teachers, indicates that there is a critical need to train more teachers to meet the unique needs of these
students (JVIB,2016). Another study conducted by ( Lizhou, et.al.2011) .Asurvey on 165 teahers of
students with visual impairments from Texas examined perceptions of their knowledge of assistive
technology. The result indicated that they had significant in knowledge in 55 (74.32%) of the 74
assistive technology competencies that were examined, and that 57.5% of them lacked adequate
confidence about teaching assistive technology to students. While there are some programs for
preparing the teachers of visually impaired and blind students in United states and Canada, there aren’t
in Jordan. Some Jordanian Universities deliver a general program , diploma and Bachelor, Master or
even PHD in Special education in general which are not enough to teach specific disability such as
visual impairment or hearing impairement and the other catogeries of exceptionl- learners (Jordan
university , Special education department,2016). For this reason the curriculum of special education in
Jordan need revising and modified to specified a certain knowledge and skills to build up programs to
prepare these teacher for those students.( Higher council,2016). Astudy conducted by ( Marie
Knowlton & Karen Berger (note dated).the purpose of the study was to idenfify the valid
competancies required for Braille teachers who teach in elementary and secondary school. A survey
containing an extensive list of skills and asked the survey participants to rate those skills. A study
conducted by (Sandra lewis,et.al.2010) to determine if there are differences in the teacher roles,
training needs and perception of supervisors competencies. The results revealed that the paraeducators
in local schools reported more training, the provision of less direct service, and greater supervision by
more competent teachers of students with visual impairements than did their residential school
counterparts. D.W. Rapp &Rapp.A.J (1992). Performed a survey for 72 secondary teachers of students
with visual impairments. The researchers found that the teachers encounter continuing difficulties in
providing materials and equipment for mathmetics instruction and that few students with visual
impairment are participating in advanced mathmatics.

The important of the study The important of the study came from the following points
1. The study improves the theoritical knowledge and skills among the teachers of visually impaired
and blind learners.
2.The study explores the issues and problems facing the the teachers of the visually handicapped
learners.
3.The study takes into consideration the teachers points of view toward the problems they complain
during teaching- learning process.
4. The study resultsused in improving and developing in-service and preparing rehabilitation programs
for the teachers of visually impaired students.
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Research questions

For the purpose of this study the following question were mentioned:

1- What are the teaching competencies or the teachers of visually handicapped learners in Balga
Province area?

2-Is there a significant differences in evaluating the teachers competencies in congruent of the study
variables?

3- Do the competencies differe in the quantity and quality according to the characteristics of the
teacher?

Study variables
Independent variables: sex, educational level, experience, characteristic of the teacher.
Dependent variable: The competancies of the teachers of visually impaired students .

Study terminology

Competencies: A group of changes that is needed to be occurred in the knowledge, skills, attitudes and
behaviors of the teacher who works with the visually impaired students as it measured by the tool of
the research.

Teacher: The teachers from the schools where the questionnaire were applied participate in the study
whether he/she is sighted, poorly sight, or blind.

Visually impaired student: Any student who has visual impairment or blind and is registered in the
school where the tool was applied.

Study limitation:
The results of the study are limited by the subjectivity of the participants.

The results of the study resmple sample of the teachers of visually impaired students at the
governmenal and none-governmental schools in Balga province area during the school year
20.15/2016.

The study is limited to some determinants (Sex, educational level, experience, School level, and
teacher’s characteristics).

Methodology

Study sample:

The study sample consists of 140 participants of the teachers who work for governmental and non-
governmental schools in Balga Province area .Fifty schools (30 primary schools, 20 secondary schools
from both sexes. Twenty (20) of the participants responses were excluded because of incomplete
information. For this the final sample was (120).

TABEL (1) Sample characteristics

Variable Group Frequencies] Percentages
Sex M 38 31.67
F 82 68.33
T 120 100.00
Educational level Deploma 28 23.33
Bechalor 74 61.67
Graduate 18 15.00
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total 120 100.00
Experience 1-3yrs 30 25.00
4-6 yrs 32 26.67
More than6yrs 58 48.33
Total 120 100.00
School level Primary 82 68.33
Secondary 38 31.67
Total 20 100.00
Tearcher Sightedness 60 50.00
Characteristics
Visual impaired 18 15.00
Blind 42 35.00
total 120 100.00

Research tool: To answer the research questions, the researcher developed a questionnaire consists of

31 statements. To identify the teachers competencies. The researcher followed the next stages:

1- Reviewing the literatures and articles related to the subject (Penny R. Cox et.al, 2001)

2-Taking the opinions of some e experts in this field from public and private sectors

3- The researcher suggested 40 statements related to teaching competencies.

4- A draft of the suggested statements were sent by e-mail to 10 experts in the field of special

education and other related fields (i.e psychology, curriculum, medicine) in Jordan universities . The

statement which approved by 80% of experts was considered and the statements which waren’t

approved was cancelled. By this method 9 statements of the questionnaire were cancelled. The number

of final statements of the tool were (31) statements and general information ( sex, experience class

level, educational level). The lekart scale of the statements consist of four levels ( Highly competant

moderately competant , little competant , no competant) coded 4,3,2,1,0 ,respectively.for the purposes

of analysis. The tool was validated by a group of experts from Jordanian universities and some experts

in the field. For the purpose of validation , the internal consistency of the statements were calculated
by Kornbach’s Alpha (0.921).

Data collection

After constructing the tool, the schools were assigned as the research purposes and objectives. An
informed consent were signed by the participals. 140 copies of the research tool were handed to the
teachers within 10 succesive days. After 20 days, the copies were returned. 10 copies of the returned
questionaires were excluded because of incomplete information.

Data analysis: The researcher used SPSS program (version 21) to analyze the participants responses
(Mean, SD, Sig, T-test., scheffe’s test, Anova, Ancova

Results : As the data were treated, the researcher used the following scale to calculate the means for
the questionnaire statements:

(2.33 or less )“little competent (LC)”,( 2.34-3.66)” Moderate competent” MC(, 3.67 or more” Highly
competent” HC).

Table (2)
Statement Mean SD Percentages | Catogory Rank
no.
Q7 3.52 1.37 87.92 MC 1
Q29 3.47 1.26 86.67 MC 2
Q24 3.33 1.47 83.33 MC 3
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Q26 3.17 1.33 79.17 MC 4
Q23 3.15 1.52 78.75 MC 5
Q5 3.13 1.52 78.33 MC 6
Q22 3.12 1.28 77.92 MC 7
Q30 3.12 1.26 77.92 MC 8
Q31 3.07 1.23 76.67 MC 9
Q27 3.00 1.21 75.00 MC 10
Q3 2.98 1.36 74..58 MC 11
Q28 2.97 1.21 74.17 MC 12
Q20 2.95 1.24 73.75 MC 13
Q1 2.88 1.38 72.08 MC 14
Q21 2.88 1.35 72.08 MC 15
Q25 2.88 1.61 72.08 MC 16
Q4 2.85 1.38 71.25 MC 17
Q6 2.82 1.37 70.42 MC 18
Q8 2.77 1.45 69.17 MC 19
Q9 2.75 1.41 68.75 MC 20
Q2 2.62 1.53 65.42 MC 21
Q18 2.55 1.58 63.75 MC 22
Q14 2.53 1.50 63.33 MC 23
Q16 2.45 1.32 61.25 MC 24
Q13 242 1.23 60..42 MC 25
Q19 2.40 1.56 60.00 MC 26
Q12 2.38 1.44 59.58 MC 27
Q17 2.35 1.40 58.75 MC 28
Q11 2.32 1.46 57.92 MC 29
Q15 2.27 1.34 57.67 MC 30
Q10 2.07 1.41 51.67 MC 31
Total 2.81 0.90 70.28 MC

As it appears in (Table 2), the statement No (Q7): The need for the early intervention programs such
as (A VISI) occupied the first priority between the statements (i.e Mean =3.52 and the percentage =
87.92%, while the statement no. (Q10) which stated “the need for training reading and writing with
braille system”, has the lowest rank ( i.e Mean=2.81) with percentage of 70.28%. these values
indicate the moderate need according to the scale value. Also the total mean in general was(M= 2,81)

and the percentage was 70.28

Table 3
Variable Test Value Sig
sex T-Test 0.43 0.673
Educational level ANOVA 2.46 0.094
experience ANOVA 0.85 0.434
School level T-test 0.99 0.322
Characteristics of the teacher ANOVA 6.37 *0.003

Table (3) shows the differences in competencies in training among the teachers according the sex,
educational level, experience and school level and the characteristics of the teacher. The t- values for
competenciesaccording to sex ,educational level , experience, school level were not significant
because the significancy value is greater than (0.05)., while the F -value for the competencies
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according to the variable characterstics of the teacher (F=6.37 ) at the significantly level (0.003) and
this value is significant because it is less than 0.05. To differentiate the competencies according to the
characterstics of the teacher ,Post Hoc Comparison -Scheffe’s testwas used, (Table 4)

Mean Teacher Visually impaired blind
characteristics

3.06 sightedness -0.13 *0.76

3.19 Visually impaired 0.89

2.30 blind

As a result of post Hoc comparison- S’cheffe test for comparing the dimensional to identify the source

of differences in needs for the teachers related to their characteristics. The differences were between

the blind and the sightedness and its on the favor of sightedness teacher ( Mean= 3.06)and between the
blind and partially sight and it is on the favor of partially sightedness ( mean= 3.19)

In more details the following tables explain the means, SD and T- values for training needs of the
teachers of the visually handicapped learners according to the independent variables ( sex, experience,

level of education teachers characteristics and school level (Tables 5- 9)

Table 5
variable sex no mean SD t-value sig
total M 38 2,74 0.54 0.43 0.673
F 82 2.85 1.03

As the values of means ,SD and t- value were calculated for teachers and the Significancy compare
with the sig. value (0.05) with competencies compare the calculated (0.673) which is greater than
(0,05) , so that there is no significant differences related to sex.

Table (6):The results of Ancova for teachers competencies related to educational level

variable | Source of Total Degree of | Mean F-value sig
variance square freedom Square

Total | Inter-catogeries | 3.77 2 1.89 2.426 0.094
Intra-catogeries | 43.70 57 0.77
total 47.48 59

As we compare the results of Ancova analysis for teachers competencies related to educational level
the significant value attendant the F-value is (0.094) which is greater than ( 0.05).this mean there is no
significant differences in teachers competencies related to difference in the level of education

Table (7) The results of ANCOVA analysis for teachers competencies related to experience

Variabl | Source of Sum Degree of | Mean F-value Sig

e variance square freedom Squares

total Inter-catogeries | 1.37 2 0.69 0.85 0.434
Intra- catogeries | 46.11 57 0
total 47.48 59 .81
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The result of ANCOVA analysis for teachers competencies according to the experience and
comparing the sig. value attendant to the value F(0.85) which is (0.434). That is greater than (0.05)

which indicated no significant difference in teachers competencies related to experience (Table 7)

Table (8) ANCOVA analysis for teachers competencies according to school level

Variables Shool level | no mean SD t-value sig
total primary 41 2.73 0.91 0.99 0.322
secondary | 19 2.98 0.88

As the values of means and SDs, t-values for teachers’ competencies related to school level wer
calculated and compared the value of significancy attendant t-value (0.99) which is( 0.322), that is
greater than (0.05). This means there no significant differences related to the school level.

Table (9) Ancova analysis for teachers’ competencies according the teachers characteristics

Source of Sum of Degree of | Mean F- value Sig.
variance squares freedom square

Inter-catogeries | 8.68 2 4.34 6.37 *0.003
Intra-catogeries | 38.80 57 0.68

total 47.48 59

Table 9 shows the results of ANCOVA analysis for the teachers competencies according to the

characteristics of the teachers and comparing significant value(0.003) attending the f- value(6.37) with

(0.05). This means that there is signifcant differences in teachers’ competencies related to the teacher
characteristics

Discussion

Concerning the first question which involved the identification of the teachers competencies “What
are the competencies for the teachers of visually handicapped learners?”. The study revealed that all
the questionnaire statements were answered by moderate and the total mean is( 2.81). and the total
percentage for the statement were ( M=72.28) and (SD = 0.90). This result is a clear evidence that all
the teachers need training and knowledge related to visual impaired and blind ,but the statement Q7
which states “I need to know early intervention programs” has the highest percentage among all the
questionnaire statement (87.92%) while the statement( Q10) which states” I need to know how to read
and write by brille system" has the lowest percentage.(51.6).This result reveals the actual needs for the
teachers .This result is applicable with result of (Grooser, 2005) which stated that the workers needs
knowledge and skills in early intervention ,assessment and evaluation of developmental growth for
children below thirteen. As for the second question” Is there asignificancy differences in evaluating
the teachers’ competencies in congruent of the study variables? The study reveals that there is no
significant differences in teachers evaluation for their competancies related to the sex, educational
level, experience and school level. However there is significant differences in teacher responses
related to the teachers’ characteristics (Parially blind, sighteness, blind). This study is congruent with
the study by Al Hadideen (1990) which stated that the age and experience does not play an important
role in specifying the teachers knowledge and training skills. The researcher indicate the present of
statistical significancy related to teacher characteristics might be due to the absent of knowledge and
training skills as it for the blind and partially sighted teachers who are the target category. They own
their students characteristics. In other word, they don’t need training on braille system and tailer or to
know the cause of visual impairement. The oppose is said about the sighted teachers who form a
different category. They have characteristics dissimilar with the target group, so that they need
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knowledge and skills more than their counterpart. In other word the teacher don’t know who to use
braille system for reading and writing, or the art of orienting and transportation

Concerning the third question: - Do the competencies differe in quantity and quality according to
the characteristics of the teachers( blind, partially sighted, sightedness?

The study results revealed that the differences between the blind and the sightedness and the
difference were on flavor of the sightedness. That is the mean was 3.06. As for the blind and partially
sighted the significancy was on flavor of parially sighted, the mean was the higher ( M=3.19). The
researcher give the rational for the results concerning this question, even though both blind and
partially sighted represent the visual handycap, the teachers’competencies are dissimilar in quality and
quantity because the partially sighted teacher has more functional residual vision and he/she used it

better than the blind teacher

Recommendation

According to the study results the researcher recommended the following point to improve the
teachers’ competencies .

1.Develop special educational system throught criteria and standards and competancies for the
teachers of visually impairment students .

2. Correlate between knowledge and practice in preparing special education teachers specialized visual
impairments and blind.

3- Develop continuing educational training programs during their work.

4. Follow up the programs objectives in the practicum.

5- The mangers and the Principals of the special education institutions and schools should actually be
involved in the programs.
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Ozet

Cocukluk déneminin ilk yillarinda, ¢ocuklari ile olan etkilesiminde daha duyarli ve yanitlayici olan ebeveynlerin, ¢ocuklarin
biligsel, iletisim, sosyo-duygusal gelisimleri lizerinde, duyarli olmayan ebeveynlere gore daha fazla olumlu etkileri vardir. Bu
olumlu etkiler, normal gelisim gdsteren ¢ocuklar, erken dogmus ve gelisimi risk altinda olan cocuklar ve yetersizlikten
etkilenmis ¢ocuklar igin kritik 6lgiide dnemlidir. Bu baglamda annelerin ¢ocuklar: ile olan etkilesimlerini daha nitelikli
duruma getirmek icin erken miidahale olduk¢a 6nem tasimaktadir. Bu ¢alismada, erken miidahalenin nemi vurgulanmus,
alan yazin taranarak arasgtirma yapilmis ve KKTC’de erken miidahaleye iliskin var olan durum incelenmistir. Erken
mildahaleye iliskin var olan durumun ortaya konulmasi sonucunda risk altindaki g¢ocuklarin belirlenerek kritik dénemde
gerekli miidahalelerin yapilmasina yonelik 6nerilerde bulunulmustur.

Anahtar Kelimeler: Ozel egitim, farkl1 gelisim gdsteren gocuklar, erken miidahale

Abstract

During the first years of childhood, compared to the insensible parents, the parents who are more sensitive and responsive in
their interaction with the kids have more positive effects on the kids’ cognitive, socioemotional and communicative
development. These positive effects are critically important for the kids who demonstrate a normal progress, who are
premature, whose development is at risk and for those who are affected by inefficacy. In this respect, early intervention plays
an important role in enhancing the relationship among mothers and their kids. In this study, the importance of early
intervention has been emphasized, the research area has been scanned and the current situation regarding early intervention
has been examined. In consequence of revealing the current situation of early intervention, the children who are at risk have
been specified and suggestions related to necessary intervention at critical period have been made.

Keywords: Special Education, children demostrating different development, early intervention

Giris

Gecmisten giiniimiize kadar gocuk gelisimi iizerinde yapilan birgok arastirma, ebeveyn davramslarmin
cocuklarinin gelisimi iizerinde ¢ok o6nemli etkileri oldugu sonucunu kanitlamaktadir. Ozellikle
cocukluk doéneminin ilk yillarinda, ¢ocuklari ile olan etkilesiminde daha duyarh ve yanitlayici olan
ebeveynlerin, ¢ocuklarin bilissel, iletisim, sosyo-duygusal gelisimleri {izerindeki olumlu etkileri,
duyarli olmayan ebeveynlerle karsilastirildiginda daha fazla oldugu s6ylenmektedir. Bu olumlu etkiler,
normal gelisim gosteren ¢ocuklar, erken dogmus ve gelisimi risk altinda olan ¢ocuklar ve
yetersizlikten etkilenmis g¢ocuklar i¢in olduk¢a Onem tasimaktadir. Bu baglamda arastirmacilar,
genellikle birincil bakic1 durumunda olan anneler i¢in ¢ocuklari ile olan etkilesimlerini daha nitelikli
duruma getirmek i¢in erken miidahalenin Onemini vurgulamakta ve programlar gelistirilerek
uygulanmasini 6nermektedirler. Celik’in 2012 yilinda yaptigi calismada Basaritya ilk Adim Erken
Egitim Programi Anaokulu Versiyonu’nun 36-72 aylik Tiirk c¢ocuklarinin problem/antisosyal
davraniglarma ve sosyal becerilerine olan etkisini incelemeyi amaglamis ve uygulanan programin

1 . e
Bu ¢aligsma doktora dersinden tiretilmistir.
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deney grubu iizerinde etkili oldugu sonucuna ulagilmistir. Toper Korkmaz (2015), eve dayal
gerceklestirilen Erken Cocuklukta Miidahale Programi’nin otizm spektrum bozuklugu tamsi almis
cocuklar ve anneleri iizerindeki etkilerini incelemek amaciyla bir ¢caligma yapmistir. Yapmis oldugu
calismada, programin otizm spektrum bozuklugu tanili alti ¢ocuk ile annelerinin etkilesimsel
davraniglar1 tizerinde olumlu etkileri oldugu, ayrica ¢ocuklarn bazi gelisimsel davramglarinda da
degisiklikler gozlemlendigi sonucuna ulasmistir (Toper Korkmaz, 2015).

Erken cocukluk doéneminin erken miidahale i¢in olduk¢a &nemli olmasi nedeniyle kiigiik yastaki
cocuklarin tanilanmasi gerekmektedir. Gelismis llkelerin hemen hemen hepsinde erken miidahale
merkezlerinin oldugu gozlenmektedir. Tiirkiye’de okuldncesi egitimin zorunlu hale getirilmesi ile
ilgili calismalar yapilmis, ancak 4+4+4 uygulamasi nedeniyle okula baslama yas1 66 aya cekildigi i¢in
askiya alinmig olmakla birlikte okuldncesinin olagan gelisen ¢ocuklara da 6zel gereksinimli ¢ocuklar
gibi zorunlu olmasi yoniinde ¢alismalar baslatilmis bulunmaktadir. KKTC’ye bakildiginda ise erken
miidahale ile ilgili herhangi bir yapilanma gézlenmemektedir.

Son yillarda KKTC’ye gerek Tiirkiye’den gerek yurt disindan gelen gog ile niifusta ve dolayisiyla
erken ¢ocukluk doénemindeki g¢ocuklarin sayisinda bir artis gozlenmektedir. G6¢ alinan niifusun
demokrafik 6zelliklerinin ne oldugunu arastirdigimizda ayrmtili bir bilgiyi arastirmak i¢in son 10 yilda
KKTC’ye gelenlerle ilgili ayrintili istatistiklere ulasilamamakla birlikte Igisleri Bakanligi’ndan alinan
toplam sayilar lizerinde asagidaki Tablo 1’de bilgiler verilmektedir.

Tablo I: KKTC’de Ikamet Eden Yabanci Uyruklu Vatandaslarin Yillara Gore Tahmini Sayisi

Yil Say1
2016 11,699
2015 4,033
2014 4,111
2013 2,366
2012 1,499
2011 2,077
2010 841
2009 172
2008 1,454
2007 12,623

Tabloda gorildigi gibi, yurtdisindan gelip KKTC’de ikamet etmeye baslayan yabanci uyruklu
vatandaglarin sayisi yillara gore degiskenlik gostermektedir. Bu baglamda iilkeye birgok farkli iilkeden
aile giris yapmakta ve bu ailelerin ¢ocuklar1 da devlet okullarinda 6grenimine devam etmekte oldugu
varsayiminda bulunmak ¢ok da yanlis bir yaklasim olmayacaktir. Bu baglamda farkli kiiltiirden gelen
cocuklarm dil becerilerindeki farklilagsma, olagan gelisim gosteren akranlarinin hizina yetismesi
konusunda gii¢liikk yasamalarina ve bunun sonucu olarak, ¢ocuklarin risk grubuna girmesine neden
olmaktadir. Bu olusum sonunda, risk grubu olusturan ¢ocuklara iliskin KKTC’de alinacak 6nlemlerin
belirlenmesine acil bigimde gereksinim duyulmaktadir.

Bu calismada, erken miidahalenin Onemi yapilmis olan aragtirmalar ve alan yazin taranarak
arastirilmis ve KKTC’de erken miidahaleye iligkin var olan durumun incelenmesi amaglanmigtir.
KKTC’de erken miidahaleye iligkin var olan durumun ortaya konulmasi sonucunda risk altindaki
cocuklarm belirlenerek kritik dénemde gerekli miidahalelerin yapilmasi ile olagan gelisim gosteren
cocuklarla aym gelisim hizin1 gostermeleri miimkiin olabilecektir.

Giiniimiizdeki ¢ocukluk kavraminin yakin ge¢mise dayandigini alan yazinda gérmekteyiz. Ortacagda
cocuklara yetiskinlere davranildigi gibi davranilmakta idi. Aries, ¢ocuklarin 6-7 yas civarinda
calistirilmak tizere yasadiklari yerden bagka bir yere gonderilme durumunun oldugunu belirtmektedir
(Yildirim Dogru & Durmusoglu Saltali, 2013). 18. Yiizyilin ortalarma kadar Bat iilkelerinde ¢ocuklar,
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kendine 6zgii Ozellikleri olan, beslenme, bakim, egitim, yetistirilme vb. konularinda ayricaliklar
bulunan bireyler olarak goriilmemekte idi. 1500°1i yillardan sonra, bebege karsi duyarlilik gelismeye
baslamig, matbaanin kesfi ile birlikte okuma, yazma, matematik, egitimi énemli hale gelmistir. Bu
gelisme ¢ocuklara, yeni mesleklerin gerektirdigi akademik egitimi alma zorunlulugunu kilmistir. Bu
gelismeler 16. ve 17. yiizyilda devam ederek Avrupa’daki okullarin sayisini artirmistir. Bu gelisme ile
orta smif aileler, 6-7 yasina gelen ¢ocuklarmi 12 yasina kadar okula gondermislerdir. Avrupa’da okul
sayisinin artmasi ile ¢ocuga bakis ac¢is1 degismis ve 12 yasina kadar okula devam eden ¢ocuklarin 18
yasina kadar ¢ocuk olarak kabul edilmesine baslamiglardir (Ataman, 2004).

Cocuk gelisimini anlamanin yolu ¢gocugun nasil biiylidiigii ve kendi basina nasil 6grendigini inceleyen
gelisim kuramcilarinin gériislerinin ortaya konulmasindan gegmektedir.

Gelisim, bireylerin biitiin yasami boyunca devam eden bir siirectir ve bu siireg bireyin gelisimine
yasam boyu bakis acisinin merkezinde yer almaktadir. Yagam boyu bakis agisi, gelisimi yasam boyu,
cok boyutlu, ¢cok yonlii, esnek, ¢ok disiplinli ve baglamsal olarak; ayn1 zamanda biiylime, siirdiirme ve
kaybin diizenlenmesini igeren bir siire¢ olarak gérmektedir. Yasam boyu gelisim siirecinde, bireylerin
biyolojik, biligsel ve sosyo-duygusal siirecleri birbirini etkilemekte ve birbirinden etkilenmektedir. Bu
siireglerin karsilikli etkilesimiyle bireylerin gelisim donemleri ortaya ¢ikmaktadir. Gelisim donemi,
bireyin yasaminda belirli 6zelliklerle tanimlanan belli bir zaman dilimini igaret etmektedir. Yasam
boyu gelisim donemleri arasinda pek ¢ok baglant1 s6z konusudur. Bir donemdeki gelisimin diger bir
donemle nasil baglantili oldugu yasam boyu gelisimin incelenmesi acisindan oldukg¢a Onem
tagimaktadir (Sayil, 2016).

Cocuklarin, okuldncesi egitim kurumuna bagladiklar1 zaman bir¢ok yeni becerilere sahip olmalari
beklenmektedir. Cocuklardaki ilk bes yil 6nemli degisikliklerin oldugu donemdir. Ciinkii bu donem,
biiyiimenin fiziksel, duygusal ve sosyal gelisimi temsil ettigi donem olarak bilinmektedir. Cocuklarda
temel kisilik 6zellikleri iki ya da {i¢ yilda belirgin olmaktadir. Bu donemde goriilmemis bir biiylime,
fiziksel gelisimde olmaktadir. Boy, kilo, yiirlime, konusma ve bilissel gelisim alanlarinda hizli oldugu
zaman bu siirecleri gozlemlemek erken miidahale i¢in olduk¢a Onem tagimaktadir. Bu baglamda,
yapilacak erken miidahale igin gelisim kuramcilarmin savunduklar1 goriisler son derece dnemlidir
(Sayil, 2016).

J. McVicker Hunt (1961)’a gore, erken yillarda yapilan ¢evre ile kurulan erken etkilesim zekanin daha
hizli gelismesine ve yetiskin diizeyinde zekd kapasitesi gelistirmesine etkili olmaktadir
(Peterson,1987).

Milton Akers (1972), ¢ocugun ilk yillarinda hizli bir fiziksel ve zihinsel bilylimenin oldugunu, bagka
hicbir donemde erken ¢ocukluk donemde oldugu kadar cevresel faktoérlere pozitif reaksiyon
gosterecek diizeyde olmadigini savunmaktadir. (Peterson,1987). Burton White (1979) ise, bir ¢ocugun
sekiz ile otuz alti ay arasindaki deneyimlerinin gelecekteki hayat periyodlarinda edinecekleri
deneyimlere gore daha fazla cocugun gelisimi iizerinde etkisinin oldugunu savunmaktadir.
Arastirmaci,cocugun belirgin egilimlerini ortaya ¢ikarmak i¢in en uygun egitim yasinin bir buguk yas
civarida oldugunu 6ne siirmektedir. Dil, sosyal gelisim, merak ve entelektiiel performans gelistirme
temellerinin de hayatin ilk i¢ yilinda atildigini; yedi veya dokuz ay ile otuz alt1 ay arasinda konusma
hayatlar1 boyunca kullanacaklar1 dili anlama becerisine sahip olabilecegini savunmaktadir. Kisilik
ozelliklerinin iki yas civarinda diizene girdigini, sosyal kaliplarin 6nemli 6l¢iide iki yastan sonra
ortamda koklii degisiklikler olmadikc¢a degismeyecegini savunmaktadir (Peterson,1987).

Cocugu anlamak i¢in gelisim agisindan ¢oklu kuramlar1 dikkate almak gerekmektedir. Yani sadece
biligsel ya da sadece davranig¢1 yaklagimla agiklamanin miimkiin olmadigi, karsilikli etkilesmeleri de
dikkate alan baglam kuramlarinin 6n plana ¢iktigim gérmekteyiz.

Hem normal gelisim gdsteren hem de farkli gelisim gosteren ¢ocuklar ayni gelisim basamaklarindan
fakat farkli hiz ve donemlerde gegmektedir. Donemlerdeki bu farklilik, farkli gelisen ¢ocuga sunulan
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yasant1 eksikliginden kaynaklanabilmektedir. Farkli gelisen ¢ocugun gegirecegi her gelisim
doneminde zedelenmis olan duyusu disindaki duyularin, gocuk tarafindan aktif bir sekilde kullanilmas1
saglanacak olan ozel egitim destegi ile miimkiin olabilmektedir. Duyularin1 daha etkin bir sekilde
kullanan ¢ocuklar yasantilarmi ve deneyimlerini daha kolay kazanabilme olanagma sahip
olabileceklerdir. Bu disiplinin gelisim asamalarinin da incelenmesi gerekmektedir.

Diinya’da 6zel egitim sosyal, politika, bilimsel ve egitimsel gibi farkli alanlarda meydana gelen
degisiklikler sonucunda bir disiplin olarak gelismeye baslamistir. 1800°1li yillarda zihin yetersizligi,
psikolojik bir rahatsizlik olarak goriilmiis ve tedavi edilmeye c¢alisilmustir. 1900°den 1950°1li yillara
kadar 6zel egitim hizmetlerinin hizl bir sekilde gelismeye basladigi bilinmektedir. Bu yillarda farkl
gelisen bireylere egitim hakki taninmaya baglanmustir (Peterson, 1987). Farkli gelisen bireyler igin
yatili okullar ve 6gretim veren kurumlar agilmig; bu kurumlarin ise yetersizligi olan bireylerin gitmesi
gereken yerler oldugu konusunda toplumun algist gelismistir. 1911 yilinda yetersizligi olan bireyler
icin ozel egitim simiflar1 agilmistir. 1920 yilinda orta derecede zihinsel yetersizligi olan ¢ocuklarin
simiflarda tutulmasi miimkiin olmadigi durumlarda g¢ocuklarm yatili kurumlarda veya evde tutulmasi
s0z konusu olmustur. 1930-1940 yillar1 arasinda smiflar, okullar, enstitiilerin ve yetersizligi olan
bireylerin ayr1 tutulmast ile ilgili caligmalar yogunluk géstermektedir. Cocuklarin bu yerlere konularak
terk edilmesi s6z konusudur. Smiflar, okullar ve enstitiller 6gretimden ¢ok bakim yeri olarak
kullamlmakta idi (Peterson, 1987).

Yetersizlikten etkilenmis bireylerin Gtekilestirilmesini 6nlemek i¢in yedi temel eylem etkili olmustur.
Gergeklestirilen bu eylemlerle, yetersizlikten etkilenmis ¢ocuklara yonelik tanimlar degismis, birey
olarak vurgulanmaya baslanmis ve akranlari ile nasil biitiinlestirilecegi arayislarma girilmistir. Bu
eylemlerden birincisi, arastirma sonuglarimin, teknolojinin ve genel bilgilerdeki degismelerin
etkisidir. 11. Diinya Savasi sonrasinda, 0zel egitimin ikinci evresi baslamistir. Biiyiik gruplardaki
bireylere yapilan taramalar sonucunda ABD’de askerlige giriste se¢imler yapilmaya baslanmustir.
Yapilan bu taramalarda fiziksel ve zihinsel yetersizlikleri olanlar tespit edilmistir. Bu durum ABD
hitkiimetini konuyla ilgilenmeye zorlamis ve yetersizligi olan bireylerin toplum igerisindeki dagilimi
ile ilgili caligmalar yapilmaya baslanmistir. Yapilan ¢aligmalar sonucunda yetersizligi olan bireylerin
toplumda kabul goriilmesine ve kamu okullarindan yararlanmasina bagslanmistir. Yeni tibbi
teknolojiler yetersizliklerin sebep oldugu durumlari tespit etmede ve yetersizlik durumlarini en aza
indirmede kullanilmaya baslanmistir. Yapilan psikolojik arastirma sonuglarina goére insanlarin
O0grenme, hatirlama ve gelisme asamalar1 tespit edilip egitim alaninda kullanilmaya baglanmistir.
Ikinci eylem olarak, aileleringocuklarinin egitimleri icin yapmis oldugu hareketleri etkili olmugtur.
II. Diinya Savasi’nmi takip eden yillarda farkli gelisen bireylerin aileleri ¢ocuklarinin gereksinimleri
dogrultusunda gerceklestirdikleri eylemlerle seslerini duyurmaya baslamislardir. Aileler, devlet
okullarmda farklr gelisim gosteren ¢ocuklarma da egitim vermesi gerektigini savunarak bir¢ok sosyal
toplum kurulusuolusturmus ve kurduklar1 orgiitler 6zel egitimin gelismesinde Kkilit rol oynamuistir.
Okul oncesi ¢ocuklart i¢cin erken egitim programlari, halk egitim programlar1 gelistirilerek devlet
kurumlarinda uygulanmaya baslanmistir. Uciincii eylem olarak, toplumsal ve politik miicadeleler
etkili olmustur. Unliiler ve politikacilarin verdigi destekler ile farkli gelisim gosteren bireylerin politik
anlamda avantaj saglamalar1 s6z konusu olmustur. Dérdiincii eylem olarak, insan haklarimin
yayimast etkili olmustur. Farkli gelisim gosteren bireylerin aileleri, kongrelerde, millet meclisinde
lobi faaliyetleri yapmis; haklar, Oncelikler, ayricaliklar yasal hale getirilmeye baslanmistir.
1950’lerden sonra federal hiikiimetler, biirokratlar ve egitim bakanliginin 6zel egitim alaninda
cikardig1 yasalar ve orgiitlemeler ile zel egitime dnem verilmeye baslanmistir. Ozel egitim ile ilgili
bir birim kurulmus ve basina uzman bir 6zel egitimci atanmustir. Altinc1 eylem olarak, Ailelerin
cocuklarmmin egitim haklart konusunda actiklart davalar ve mahkeme kararlar: etkili olmustur. Farkli
gelisen bireylere test yapma, etiketleme, yerlestirme, egitim ve sagaltimla ilgili haklar, anne babanin
egitimde soz sahibi olmasi dava konusu olmus ve Anayasa Mahkemesi yetersizligi olan bireyleri hakli
bulmustur. Yedinci hareket olarak, yetersizlik ile ilgili ¢ikarilan yasalar etkili olmustur. II. Diinya
savagl sonrasinca PL 94-142 sayili yasa ile farkli gelisen bireyler, gereksinim duyduklar: ilgi ve
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egitimi alma kosullarma kavugmuslardir. Yasa ile yetersizligi olan bireylere esit egitim alma, devlet
okullarindan yararlanma, toplu tasima ve hukuksal haklarmin taninmasi gibi temel haklarmi elde
etmislerdir. Bu yasalardan sonra 6zel egitimde yeni bir hareketlenme yasanmustir. PL 94-142 yasasi ile
parasiz ve uygun halk egitimi, ayrimcilik yapmayan degerlendirme, bireysellestirilmis egitim
programi, yetersizligi olan bireylerin ve ailelerinin haklarimi saglamak igin yargi siirecinin
diizenlenmesi ve en az kisitlandirilmig ortam gibi diizenlemeler getirilmistir (Peterson, 1987).

1964 yilinda ABD bagkani Lyndon J. Johnson’un yiiriirlige koydugu “Yoksullukla Savas” yasasi ile
erken egitim programlarina agirlik verilmeye baglanmistir. Bu yasa, Head Start Programi (HSP)
uygulamasini baglatarak, fakir ¢ocuklar i¢in gelisimsel bir egitim programi olarak uygulanmistir. 1995
yilinda diisiik gelirli ailelerin farkli gereksinimlerine yanit aramak, dogumdan 3 yasina kadar olan
bebeklerin ve ¢ocuklarin saglikli gelisimleri ile biiylimelerini saglamak amaciyla Early Head Start
Programlar1 olusturulmustur. 1964 yilinda ¢ikarilan “Ekonomik Firsat Yasasi”ni, 1989 yilinin 90-538
sayili “Engelli Cocuklarin Erken Egitim Yasas1” takip etmistir. Bu yasalar, ¢ocuklarin kaynastiriima
uygulamasindan yararlanabilmesine ve 8 yasm altindaki cocuklara erken egitim hizmetlerinin
sunulmasina iliskin “Portage Egitim Programlar1” gibi programlarin olusmasmi saglamstir.
Okuldncesi ¢ocuklariin egitimden yararlanabildigi 1975 yilinin PL 94-142 sayili “Tim Engelli
Cocuklar I¢in Egitim Yasas1”, sifir ile ii¢ yasa kadar olan yetersizligi olan cocuklarm egitimden
yararlanabildigi, 1986 yilinin 99-457 sayili “Engellilerin Egitim Yasas1 Degisiklikleri”, yetersizligi
olan bireylere verilen hizmetlerin diizenlendigi 1988 yilinin “Aileye Destek Yasasi” gibi onemli
gelismeler saglanmistir. 1986 yilmim 99-457 sayili Engellilerin Egitim Yasas1 Degisiklikleri’nde 1990
yili 101-476 sayili yasa diizenlemesine gore sifir-li¢ yas arasindaki g¢ocuklara, ailelerine ve
egitimcilerine verilen hizmetlerin, bireysel aile hizmet plani ile sunulmasi, ¢ocugun tiim gelisim
alanlarmin degerlendirilmesi, aile gereksinimlerinin, onceliklerinin ve olanaklarmin belirlenmesi,
uzmanlardan olusturulan bir ekiple erken 6zel egitim hizmetinin saglanmasi amaglanmistir. 101-476
yasasinin ismi 1997 yilinda 105-17 sayih Yetersizligi Olan Bireylerin Egitim Yasasi (Individuals with
Disabilities Education Act) olarak degistirilmistir. Bu yasa erken miidahale hizmetlerinin “aile-
merkezli” olmas1 gerektigini savunmaktadir. Onceden benimsenen ¢ocuk merkezli programlar, ailenin
gereksinimlerine ve onceliklerine karsilik gelen programlara doniistiiriilmeye baglamistir (Sazak Pinar,
2006).

Tiirkiye’de ise 1983 yilinda cikarilan 2916 sayili “Ozel Egitime Muhta¢ Cocuklar Kanunu” ile
gelisimsel yetersizligi olan ¢ocuklarin egitimine erken baglamanin esas oldugu belirtilmistir. 1987
yilinda yiiriirliige giren “Ozel Gereksinimli Cocuklarm Okuldncesi Egitimleriyle Ilgili Genelge” ile
erken egitimin bir ilke oldugu kabul edilmistir. 1997 yilinda kabul edilen 573 sayih “Ozel Egitim
Hakkinda Kanun Hiikmiinde Kararname” ile erken ¢ocukluk 6zel egitimi gelismistir. Bu kararname
farkli gelisen bireylere yonelik okuldncesi egitimi zorunlu hale getirmistir. 2005 yilinda yiiriirliige
giren 5378 sayih “Oziirliler ve Bazi Kanun ve Kanun Hiikmiinde Kararnamelerde Degisiklik
Yapilmas: Hakkinda Kanun” ile ise, yeni dogan, erken ¢ocukluk ve ¢ocuklugun her donemi; fiziksel,
isitsel, duyusal, sosyal, ruhsal ve zihinsel gelisimlerinin izlenmesi, genetik gegisli ve 6ziirlilige neden
olabilecek hastaliklarin erken teshisinin saglanmasi ile engelliligin 6nlenmesi belirlenmistir. 2006
tarihinde ¢ikarilan “Ozel Egitim Hizmetleri Y&netmeligi’nde “Erken Cocukluk Ozel Egitimi”
tanimlanmus, erken ¢ocukluk 6zel egitim hizmetlerinin; bireyin egitimine katki saglamak amaciyla
ailenin bilgilendirilmesi ve desteklenmesi yoluyla yapilmasi, okul ve kurumlarinda gerektiginde evde
de yiiriitiilmesi, egitim hizmetlerinin planlanmas1 6zel egitim hizmetleri kurulu tarafindan yapilacagi
belirtilmistir (Sazak Pmar, 2006).

Farkli gelisen ¢ocuklarin, daha 6nce okuldncesi donemde evde tutulmasi, toplumsal degeri biiyiik
Olgiide degistirmis ve 3-5 yas arast ¢ocuklarin okuldncesi deneyimi yayginlastirilmistir. Diizenli
olusturulan erken ¢ocukluk egitim programlari, erken c¢ocukluk-6zel egitim alani ig¢in temel
olusturmustur. Erken ¢ocukluk, anaokulu, kres ya da okuloncesi ve bakim hizmeti gibi ayr1 kurumlari
ama paralel hareketleri kapsamaktadir. Avrupali diisiiniirler, erken ¢ocukluk déneminin ¢ocuk haklari
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acisindan 6grenme zamani oldugunu ve erken ¢ocuklugun énemini savunmaktadir. Comenius (1592-
1670), bir ¢ocugun temel dogal ana belirleyicileri olarak, olgunlagma ve kalitimin énemli rol oldugunu
savunmaktadir. John Locke (1632-1704), insan zihninin dogustan gelen fikirlerin, etkinlik ve pratik
sonucu gelistigini savunmaktadir. Rousseau (1712-1778), “akigsina birakmak” ve “deneyim ile
cocuklara Ogretmek” kavramlarini vurgulamistir. Pestalozzi (1746-1827), ¢ocuklarin fiziksel ve
zihinsel yeteneklerini gelistirmelerine yardim etmek igin araci olarak sevgi ve sefkati savundu.
Frobel’in anaokulu felsefesinin dayandigi prensipleri bulunmaktadir. Bu prensipler; egitim ¢ocugu
korumali ve yonlendirmelidir. Ama onu kontrol etmemelidir. Cocuklar i¢clerinden geldigi gibi oyun
oynayabilmelidir. Iclerinden geldigi gibi oyun oynayan ¢ocuklar zihinsel, olarak gelismektedir ve bu
gelisim yetigkin bireylerin miidahalesi olmadiginda daha etkili olmaktadir. Frobel’in teorisi
Almanya’da dogmus, tim Avrupa ve Amerika’nin genelinde kabul edilmis ve anaokullarinda
kullanilmustir. Kreslerin gelisimi, anaokullarmdan farkli bir kiiltiirel kavram olarak gelismistir. ingiliz
kresleri 1900’lerde ortaya ¢ikmis, benzer zamanlarda Italya’da gelismisti. Mc Millan kardesleri,
formal Ingiliz egitimini reddederek yeni bir kres okulu yaratmuslardir. Maria Montessori de geleneksel
Italyan egitimini yikmus, erken ¢ocukluk programlarindan olusan gocuklar igin bir enstitii kurmustur.
Kres hareketi, cocuk gelisimine odaklanmaktadir. Montessori egitim sisteminin odaklandig: konular,
gelisim felsefesi, 6gretim yontemleri ve materyallerdir. Montessori egitiminin merkezinde yer alan bir
takim Ogrenim prensipleri yer almaktadir. Bunlar; ¢ocuklarmn yaslarma gore heterojen gruplar
olusturma, her cocugun 6grenime katiliminin farkli olmasi, 6grencinin ¢alisacagr materyali kendisinin
segmesi, 0grencinin kendisinin sectigi materyali kullanmasi, farkli egitim aktivitelerinin planlanmasi
ve ayni aktivitenin giiniin farkhh zamanlarinda uygulanmasi. ilk olarak 1920’lerde endiistri
devriminden sonra baslamis ve ¢alisan kadinlarin ¢ocuklarini bu merkezlere biraktiklari merkez olarak
geligsmistir. 1940’larda II. Diinya Savasi sirasinda ¢ocuklarin bakimi i¢in kurulan bu merkezler devlet
tarafindan da destek gormekte idi fakat savastan sonra bu destegin kesilmesi durumu s6z konusu
olmustur. 1960 yilindan sonra bu merkezler tekrar giindeme gelmis ve gelisme gostermistir (Peterson,
1987).

Erken cocukluk egitimi konusunda ortaya ¢ikan yeni yontem ve teoriler lizerinde psikologlar ve
egitimciler farkli goriisler savunmakta ve bu goriisler lzerinde siirekli tartigmaktadirlar. Bu zit
goriisler nedeni ile erken cocukluk egitiminin Amerikan versiyonu kendine has bir gelisim
gostermistir. Frobel, McMillan kiz kardeslerin, Montessori’nin ve diger Avrupali kuramcilarin
teorilerini alip Amerikali egitimcilerin (John Dewey, Patty Hill) ve psikologlarin (G. Stanley Hall, E.
L. Thorndike, J. B. Watson ve William James) kullanabilecegi bigime getirmistir (Peterson,1987).
Gelistirilen 22 farkli program bulunmaktadir. Bu programlarin her biri amag, yontem, teorik, 6gretim
yontemi ve kullanilan materyaller agisindan farkliliklar gostermektedir. (a) Akademik alandaki temel
yetenekleri dikkate alan model, (b) ¢ocugun bilissel yeteneklerine ve bireyin yeteneklerini en iyi
sekilde ortaya g¢ikarabilmeye dayali model, (c) ¢ocuklarm kendilerini en iyi sekilde gelistirecekleri ve
performanslarini en iist diizeyde kullanabilmelerini 6ngoéren model olarak 3 farkli yaklagimda
smiflandiriimaktadir (Peterson,1987).

Erken ¢ocukluk déoneminde yasamin ilk yillarindan itibaren bebegin ¢evresindeki yakin kisilerle olan
etkilesimleri ve aldiklar1 uyaranlar ile deneyimleri sonucunda beyindeki sinir aglarmin olusumunu ve
gelisimini dogrudan etkiledigi ileri siiriilmektedir. Bebeklerin bu etkilesimler ve uyaranlardan yoksun
kalmasi ¢ocuklarin gelisiminde telafisi miimkiin olmayan aksakliklara yol agabilmektedir. Yasamin ilk
yillarinda bireye verilen destek ile kisa siirede bireylerin yasayabilecegi aksakliklar en aza
indirgenebilir. Erken miidahale ile erken ¢ocukluktaki deneyimlerin, yeteneklerin gelismesi ile
miimkiin olabilmektedir (Yildirim Dogru, 2013).

Erken miidahale neden 6nemlidir?

Erken miidahale, ¢ocugun dogumdan itibaren ilk {i¢ yil igerisinde 6zel durumuna uygun ihtiyaglarmni
karsilamay1 saglayan bir destek hizmetidir (Yildirim Dogru, 2013). Erken miidahale programlari,
farkli gelisen gocuklar igin sadece yasa geregi zorunlu olarak hazirlanmasinin yani sira, bu gocuklarin
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cevresindeki kigileri de egitmek ve siirece dahil etmek gerekmektedir. Bebekler ve okuldncesi
donemdeki ¢ocuklar, okul ¢agina kadar evde aileleri veya bakim merkezlerinde bakicilar tarafindan
bakildiklar1 igin 6zel gereksinimleri ¢evredeki bireyler tarafindan fark edilmeyebilir. Alan uzmanlari,
okul ¢ag1 6ncesinde 6zel egitime baslamanin ¢ocuklara ve ailelerine yardimci olduguna inanmaktadir.
Uygulanacak erken egitim programlar1 yetersizligin engele doniismesine engel oldugu icin etkilidir
(Peterson,1987). Erken miidahale hizmetlerinin sunulmasi, gelisimsel risk tagiyan veya gelisim geriligi
olan bebekler ve c¢ocuklarin; gelisimlerini desteklemek, yasitlariyla aralarindaki farki azaltmak,
gelisimlerini en iyi sekilde ve kolaylastirarak saglamak amaciyla gerekli kilinmaktadir (Pmar, 2006).

Risk altindaki ve yetersizligi olan ¢ocuklara yonelik erken egitim miidahale programlarmin temel
yaklagimlar1 incelendiginde 6ne ¢ikan bazi uygulamalar bulunmaktadir. Erken yastaki bir ¢ocugun risk
altindaki bir yetersizligi veya dikkat eksikligi ve hiparaktivite bozuklugu fark edildiginde miidahaleye
mimkiin oldugunca erken baglanmalidir. Ciinkii erken miidahale ile ilk yillardaki gelisim hizini
ayarlamak ve sonraki gelisim dogasimi etkileyen Ogrenme ve davranmig kaliplarimin
belirlenebilmektedir. Bir cocugun en hassas ve belirli kritik donemlerinin 6zellikle ilk yillarda olmas1
nedeniyle erken miidahaleye olduk¢a erken baslanmasi gerekmektedir. Ogrenme, bir dlgiide cevresel
etkiler ile sekillenmekte; dikkat eksikligi ve hiperaktivite bozuklugu olan, agir derecede yetersizligi
olan risk altindaki ¢ocuklarin gelisimi agir ve 6grenmeyi olumsuz etkilemektedir. Bir ¢ocugun ortam
ve erken deneyimleri, 6zellikle derecesi gelisim ve 6grenme iizerinde onemli derecede etkilidir. Erken
egitim programi, erken yastaki ¢cocuklarn gelisim durumunda fark yaratmasi ve ¢ocugun iyilestirici
cabalarmin daha hizli olmasini saglamaktadir. Risk altindaki ¢ocuga sahip ebeveynlerin ¢ocuklar i¢in
yeterli bakim, egitim ve 6zel yardima ihtiyaglarmin olmasi, erken miidahalenin ¢ocuklarda gelisim
sorunlarmi Onlemesi ve toplumla isbirligi konusunda daha ciddi sorunlari azaltmasi nedenleri ile
miidahaleye erken baglamak olduk¢a 6nem tasimaktadir (Peterson,1987).

Cocuklarin anaokuluna basladiklar1 zaman bircok yeni becerileri kazanmasi gerekmektedir.
Cocuklardaki bes yil kritik biiylimenin fiziksel, duygusal ve sosyal gelisimi temsil ettigini géz oniinde
bulundurmak gerekir. Cocuklarda temel kisilik 6zellikleri yas1 2 ya da 3 yilda belirgin olmaktadir. Bu
donemde goriilmemis bir biiylime, fiziksel gelisim hizli oldugu zaman bu siiregleri gozlemlemek erken
miidahale i¢in olduk¢a 6nem tasimaktadir (Peterson,1987).

Her okul 6ncesi ¢ocugu bir risk grubuna girebilir. Cocuklar i¢in risk dogumdan kaynakli, genetik veya
cevresel faktorlerden kaynaklanan anormallikler olarak tanimlanmaktadir. Biitiin bu olasiliklar g6z
Oniine alindiginda erken miidahale biiyiik bir dnem tagimaktadir. Tjossem, gelisimsel riskleri; riske
sahip ¢ocuklar, biyolojik alanda risk tasiyan gocuklar ve ¢evresel riskler tagiyan ¢ocuklar olmak {izere
3 gruba aymrmaktadir. Riske sahip ¢ocuklar, genelde fiziksel ve gelisimsel yetersizlikleri tibbi alanda
tagtyan c¢ocuklardir. Biyolojik alanda risk tasiyan ¢ocuklar, dogum oncesi, dogum sirasi ve dogum
sonrasinda potansiyel biyolojik problemler tasiyan ¢ocuklardir. Hamilelik sirasinda yaganan hastaliklar
(Grip, diyabet) ve dogum sirasinda (prematiire dogum, asir1 zayif dogmak) gibi biyolojik riskler
tagtyan ¢ocuklar bu risk grubuna girmektedir. Cevresel riskler tasiyan c¢ocuklar ise, biyolojik ve
genetik olarak normal dogan bir ¢ocuk g¢evresel kosullar tarafindan fiziksel veya gelisimsel olarak
etkilenebilmektedir. Bu kosullar diirtiiler, tibbi bakim, sosyal ve egitimsel soyutlama, saglik,
psikolojik durum gibi kosullardir (Peterson,1987).

Sonuc ve Oneriler

Erken ¢ocukluk déneminde 6zel gereksinimi olan ¢ocuklarm &zel egitim hizmetlerinden yararlanma
oranini, hizmetleri sunan kurum ve g¢alisanlarindan kaynaklanan &zellikler etkilemektedir. Ailenin
kendisinden ve cevreden kaynaklanan faktorler de 6zel gereksinimi olan c¢ocuklarin 6zel egitim
hizmetlerinden yararlanma oranini etkileyen diger etmenler arasindadir. Bu faktorlerin olumlu yone
doniistiiriilmesi egitimde erkenlik ilkesine olumlu katki saglayacag diisiiniilmektedir (Celebi, 2003).
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KKTC’de erken miidahale hizmetlerinin yeterli diizeyde verilmedigi goézlenmektedir. Bunun
gostergesi adadaki okul dncesi kurum sayismin (devlete bagl 21 okuléncesi kurumu) yetersizligidir.
Cocuga saglanamayan yeterli erken egitim, okuldncesi egitim ve aile rehberligi hizmetlerinin de
yetersiz diizeyde verilmesine neden olmaktadir. KKTC’de 6zel gereksinimi olan ¢ocuga sahip ailenin
cocugunun durumunu anlama ve kabullenme asamasinda yeterli bilgiye sahip olmadigi ve destegi
gormedigi diisiiniilmektedir. Arayis igerisinde olan aileler ise, erken miidahale hizmetinin yeterli
olmamasi nedeni ile gocugunun egitim almasi i¢in en énemli olan ilk {i¢ yilin1 kagirabilmektedirler.

KKTC’de akranlarina gore akademik, sosyal-duygusal, psikomotor gibi gelisim alanlarinda farklilik
gosteren  Ogrenciler okuldaki Ogretmenleri tarafindan gozlemlenip Ogrencilerin  egitsel
degerlendirmelerinin yapilmasi ig¢in doldurulan gézlem formlari ile, Psikolojik Danisma, Rehberlik ve
Arastirma Subesi’ne (PDRAS) gonderilmektedir. PDRAS’ta 6grencilerin egitsel degerlendirilmesi
yapildiktan sonra gelen egitsel degerlendirme raporuna gére KKTC Milli Egitim Bakanlig: [1kdgretim
Dairesi’ne bagli Koordinasyon Birimi’nde ¢alisan sinirli sayida uzman tarafindan 6grencilerin uygun
ortama yerlestirilmesi yapilmaktadir. Koordinasyon Birimi’nde 6zel gereksinimi olan &grencilere
verilen yerlestirme hizmetinin yani sira bilgilendirme, yonlendirme, izleme, 6zel egitim merkezlerinin
tanitimi, koordinasyon saglama ve aile destegi hizmetleri de verilmektedir (MEB, 2017).

KKTC’de o6zel gereksinimi olan c¢ocuklarmm erken yasta tanilanip uygun egitim ortamlarma
yerlestirilmesi asamalarinda da bir takim sorunlar yasanmaktadir. PDRAS’ta 6grencilerin egitsel
degerlendirme; Koordinasyon Birimi’nde ise uygun ortama yerlestirilme gdrevinin bir ekip tarafindan
degil, simirhi sayida kisi tarafindan yapiliyor olmasi hem ailelere verilen rehberlik agisindan hem de
smirlt sayida kisinin verecegi kararmn diinyadaki bir¢ok iilkede yasal olarak kabul edilmemesi nedeni
ile gecerli ve giivenilir olmamasina neden olmaktadir (Celebi, 2003). Uygun egitim ortamlaria
yerlestirilmenin bir ekip tarafindan yapilmasi 6zel gereksinimi olan ¢ocuklarin daha etkili egitim
hizmeti almasii saglayacaktir (Celebi, 2003). MEB’e bagl olan Koordinasyon Birimi’nin yaninda
yar1 vakif kurumu olan Lefke Avrupa Universitesi biinyesinde 2015 yilinda kurulmus olan OCEM’de
(Ozel Gereksinimi Olan Cocuklar Uygulama, Arastirma ve Egitim Merkezi) farkli gelisen ¢ocuklara
gelisimsel, davranigsal ve egitsel degerlendirmelerinin yapilmasi uzmanlar tarafindan gocuklara ve
ailelerine daha etkili hizmetler verilmesini saglamaktadir.

Diinya Saghk Orgiiti (WHO) ne gore 6zel gereksinimi olan gocuklarin sayisi toplam niifusa gore
yaklasik % 6,5 oldugu kabul edilmektedir. Ulkemizde 2016-2017 akademik ddénemde ilkokulda
toplam 19,871 &grenci 6grenimini siirdiirmektedir. Bu oran esas alindiginda 497’si (%2,5) zihinsel
yetersizligine sahip ¢ocuk, 370’1 (%4) ise O0grenme giigliigiine sahip ¢ocuk oldugu varsayilabilir.
Ortaokula devam eden ¢ocuklarin toplami 9252°dir. Ayni oranlar dikkate alindiginda 231’1 (%2,5)
zihinsel yetersizlige, 370’1 (%4) ise d6grenme giicliigii bulunan 6grenci oldugu varsayilabilir. Bu
cocuklardan sadece 240’1 17 ilkokulda, 54’1 ise 5 anaokulu olmak iizere toplam 22 kurumda
Ogrenimlerini siirdiirmektedir. Bu ¢ocuklar disinda tanilanmamis daha fazla g¢ocuk bulunmaktadir.
Bunlarin devam edecegi erken miidahale merkezleri bulunmamaktadir.

Bir diger 6nemli konu genel egitimde uygulanan okul sistemidir. Siif ortaminda diizenleme
yapilmadan ve derslerin seksen dakika boyunca blok bigimde ara verilmeden islenmesi, tanilanmadan
genel egitime yerlestirilmis olan farkli gelisen ya da gdgmen ¢ocuklarin egitim almamasina ve sinif
ortaminda oOtekilestirilerek diglanmalarina neden olmaktadir. Bunun sonucu olarak bu g¢ocuklar
okullarda risk grubuna girmektedir.

Bu baglamda, risk altindaki bu ¢ocuklarin akranlari ile arasindaki farkliliklarin fark edilmesi
durumunda tanilanmasi ve miidahaleleri icin gonderilecegi erken miidahale merkezleri kurulabilir.
Tanilandiklarinda ise gé¢men ¢ocuklar igin Tiirkge 6gretim programlari, farkli gelisen ¢ocuklar igin
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anadillerinde destek egitim programi hazirlanabilir veya gereksinimleri dogrultusunda desteklenmeleri
gereken alanlarda egitim verilebilir.

Risk grubunda olan ¢ocuklarin &zellikleri ve egitimleri ile ilgili olarak 6gretmenlere hizmet igi egitim
verilebilir.

Cocuklara yapilan 6gretimlerin evde de siirekliliginin saglanmasi igin aile destekli programlar ve aile
egitim programlar1 hazirlanabilir.

Erken miidahale hizmetleri kapsaminda risk altindaki ¢ocuklarm annelerine yonelik, dogum &ncesi ve
dogum sonrasi egitim programlari olusturulabilir.

Proje temelli ¢alismalarin yiiriitiilmesine agirlik verilmesi, profesyonel olarak yillik erken miidahale
alaninda konferanslarm arttirilmasi nitelikli bir hizmet sunumu i¢in bu alanda ¢alisan kisilerin en az
liniversite mezunu olmasi sart aranabilir.

KKTC de her kazada en az birer adet erken miidahale merkezi olusturulmalidir. Bu merkezlerde;
cocuk gelisimi uzmani, 6zel egitim uzman ve 6gretmenleri, Sosyal Hizmet uzmanlari, Cocuk doktoru
istihdam edilmelidir.
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Extended Abstract

Many studies prove that parents’ attitude has great impact on children’s improvement. It is indicated
that; when compared to indifferent parents, there are more positive effects on children’s cognitive,
communicative and socio emotional development shaped by parents who are sensitive and responsive
in their interaction with the children during their early childhood period. These positive effects are
vitally important for children at risk and children who suffer from inefficacy. In this respect the
significance of early intervention is proved and programmes are developed to suggest the application
for enabling a qualitative interaction among mothers and their children. Since early childhood period
is very important for early intervention, it is necessary to diagnose children at an early age. Although
studies are initiated in order to obligate pre-school education for children who demonstrate standard
development in Turkey, there aren’t any attempts evident for early intervention in TRNC. Since
TRNC is allowing immigrants from Turkey and abroad in recent years, there is an increase in the
number of children who are in their early period of childhood. The children who come from different
countries continue their education in state schools but compared to their peers, they face difficulties in
the learning process due to the difference in their language skills. This situation causes them to be
categorized as risk groups. It is necessary to identify the precautions to be taken and transfer them into
practice for the children at risk in TRNC. With the current state of early intervention in TRNC being
examined, children at risk will be identified and necessary intervention will be made at the risky
period thus these children will demonstrate the same improvement speed as the children with common
improvement. Childhood concept dates back to recent past. With the growing number of children in
Europe, the attitudes towards children have changed and the children who continue their education
until 12 years old are accepted as children until they’re 18 (Ataman, 2004). Improvement is a lifelong
period and this period is in the center of the lifelong attitude of the individual’s improvement.
Improvement periods affect each other (Sayil, 2016). The first three years are vitally important to
monitor for early intervention as children’s growth, speech and cognitive development are fast (Sayil,
2016). It is important to take a multiple hypothesis into consideration to understand the child and make
early an intervention in this respect. So it is not possible to explain with a cognitive or a behavioral
approach and a context hypothesis which take mutual interaction into consideration stands out. Both
the children with a normal development and the children with different development go through the
same development stages with different speed and at different periods. The difference in periods arises
from the deficiency of living conditions that the children with different development are presented.
The senses apart from the senses that are damaged in each development stage that the differently
improving child goes through; can only actively be used with the support of special education.

In the world, special education has begun to improve as a discipline as the consequence of the changes
happening in different fields as social, political, scientific and educational. In order to prevent the
alienation of the individuals affected by inneficacy seven basic movements have been influential. With
these movements, the definitions for the children affected by inefficacy have changed, they have been
emphasized as individuals and a research on how to gather them with their peers has begun. It is
claimed that the result of the baby’s interaction with the people around her/him, the stimulus he/she’s
getting and the experience in his/her first years directly affect the formation and the improvement of
the neural networks in the brain. If the baby lacks any of these interactions or stimulus, it may cause
irreparable deficiencies in the child’s improvement. With the support given to the individual in the
early years of his/her life, these deficiencies can be reduced. Early intervention enables the
improvement of the experiences and skills during the early childhood period. Early intervention is a
supporting service which enables satisfying the needs of the special situation during the first three
years beginning from the child’s birth (Yildirnrm Dogru, 2013). With early intervention the
development speed in the early years can be adjusted and the learning and behavior patterns which
affect the nature of the subsequent development can be identified. Since the most fragile and critical
periods of a child’s life is his/her first years, early intervention must be initiated quite early (Peterson,
1987). It is observed that early intervention services are not provided sufficiently in TRNC. It is also
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thought that a parent whose child has special needs does not have enough information for the
understanding and accepting stage of their child’s situation and they neither get enough support. Since
the early intervention services are not sufficient, the families who are in search miss the most crucial
first three years during which their kids could get education. In this respect, early intervention centers
can be constituted to diagnose and intervene when the children’s difference among their peers is
noticed. After being diagnosed they can be educated according to their needs. Teachers can be
provided with in service training related to the characteristics and education of the children at risk. In
order to maintain the continuity of the education of the children at home, parent supported
programmes and parent education programmes can be prepared. Concentration can be on carrying out
project based studies, the amount of conferences given in the field of early intervention can be
increased and it can also be stipulated that for providing a qualified service the people who are
working in this field must at least be postgraduates.
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Abstract

The article is a literature review about the effects of Peer Assisted Learning Strategies (PALS) on students with SLD
based on their reading comprehensions. The literature has been reviewed based on some criteria. The articles related to
effect of PALS on SLD students’ reading comprehension have been search by using Scholar Google, Eric, and Epsco
data bases. First, “PALS”, “Peer Assisted Learning Strategy” are used as key words for searching the related articles.
Studies related to students with SLD were selected. Then, the studies, which are not focus on reading comprehension,
were excluded. Second, the key words “Specific Learning Disabilities”, and “‘the effect of PALS on Students with
SLD” are used for searching the articles and the studies, which related to the topic, were included to the literature
review. Implementation of the intervention were explained at the end of the study

Key Words: Reading Comprehension, PALS, Specific Learning Disability (SLD)

Introduction

Education is one of the most integral parts of human life. Their background shapes a person’s life
but some people are not as fortunate as their peers because they need special education classes.
For many years, the needs of children with disabilities were ignored. In last century special
education become a more popular field, and new research has been conducted. Moreover, many
universities and organizations allocate significant budgets for special education research because
special education is vitally significant for students who have special needs and their parents as
they strive to lead more independent lives. to live more independently in their lives. Furthermore,
it is very important for their families.

Disabilities are divided into 13 different categories based on characteristics of the disabilities by
Individuals with Disabilities Education Act (IDEA). These 13 categories are: autism, deaf-
blindness, developmental delay, emotional disturbance, hearing impairments including deafness,
mental retardation, multiple disabilities, orthopedic impairments, other healthy impairments,
specific learning disabilities, speech or language impairments, traumatic brain injury, and visual
impairments including blindness (Bromley, 2008).

Specific Learning disability (SLD) is one of the most significant issues affecting students because
learning disability is directly related reading, writing, and arithmetic abilities that are so important
in daily life. Almost one of two children is identified as learning disability problem among the
children who are in special education (Buttner & Hasselhorn, 2011). Also, 25% of the children
struggle with reading difficulties (Sofie & Riccio 2002). Therefore, when comparing other special
education categories, the largest proportion of the special education is Specific Learning
Disabilities.

According to the disabilities by Individuals with Disabilities Education Act (IDEA) specific
learning disability (SLD) can be defined as:
“Specific learning disability is a disorder in one or more of the basic psychological
processes involved in understanding or in using language, spoken or written, which
disorder may manifest itself in an imperfect ability to listen, think, speak, write, spell, or do
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mathematical calculations. Such term includes such conditions as perceptual disabilities,
brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia. Such term
does not include a learning problem that is primarily the result of visual, hearing, or motor
disabilities, of mental retardation, of emotional disturbance, or of environmental, cultural,
or economic disadvantage” (IDEA 2004).

According to Sofie and Riccio (2002), a student’s reading development can be influenced not
only by cognitive abilities but also by cognitive development. Even though it is considered to
debatablereading disability is more commonly seen in boys (Antshel, & Joseph, 2006). Children
with specific learning disabilities demonstrate difficulties with oral expression, listening
comprehension, written expression, basic reading skill, reading comprehension, mathematics
calculation, and mathematics reasoning (Greatschools.org). Moreover, The children with SLD
can demonstrate some understanding difficulties. Therefore, the children with Specific learning
disabilities exhibit academic failure especially in reading, algebra, and geometry. (Steele, 2010)

Reading comprehension is a critical cognitive skill for all children in their education life. Also,
increasing their reading ability is one of the most important skills for children with reading
disorder (Sporer, & Brunstein, 2009). There are many implementations that can be applied during
intervention. Class wide peer tutoring (CWPT), story mapping, and repeated reading instructions
may be beneficial for the children with reading disorder to enhance their reading comprehension
skills (Stagliano, & Boon, 2009; Fuchs, Fuchs, & Kazdan, 1999; Hawkins, Hale, Sheeley & Ling,
2011). Another important strategy is peer assisted learning strategy (PALS). It is an effective
method for children with reading disorder to increase their reading comprehension skills and to
enhance reading development (Fuchs et al. 1999).

Class wide peer tutoring is an effective strategy, which can be applied within same age groups.
Class wide peer tutoring differs from the other peer tutoring strategies. It can be apply only one
particular group of students. While using this strategy, all individual students have “tutor” and
“tutee” roles. The role of the children and the role of the teachers are written in the same
instructional process (Greenwood, 2001).

Story mapping is another type of graphic organizer. It gives some clues about the text that the
students read to help them recognize the reading. There are some components, which consist of
setting, character, events, problem solution, and theme. Story mapping can be used in different
grade levels and consists of different materials. The mutual purpose is to provide a means for
recording, organizing and comprehending data about a general topic. Using story mapping is
successful strategy especially for reading comprehension (Stagliano, & Boon, 2009).

Repeated reading is very effective and applicable strategy for children with or without special
needs. It can be used for the students with specific learning disabilities, speech language disorder,
and emotional behavioral disorder (Kostewicz, & Kubina, 2010). It is helpful for increasing
reading comprehension but generally it is used for improving reading fluency (Hawkins, et al,
2011)

There are some studies that demonstrate using PALS program is very advantageous and

applicable in different areas such as mathematical problem solving, and phonological awareness.
Moreover, it is an effective strategy with various groups of student such as high and low
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performing primary students, students with SLD, and students with English as a second language
(Sporer, & Brunstein, 2009). In this paper, the implication and the effectiveness of the peer
assisted learning strategy on children with specific learning disabilities in terms of reading
comprehension will be introduced.

Method

The literature has been reviewed based on some criteria. The articles related to effect of PALS on
SLD students’ reading comprehension have been search by using Scholar Google, Eric, and
Epsco data bases. First, “PALS”, “Peer Assisted Learning Strategy” are used as key words for
searching the related articles. Studies related to students with SLD were selected. Then, the
studies, which are not focus on reading comprehension, were excluded. Second, the key words
“Specific Learning Disabilities”, and “the effect of PALS on Students with SLD” are used for
searching the articles and the studies, which related to the topic are included to the literature
review.

Literature Review

Peer assisted learning strategy (PALS) is developed based on Class wide peer tutoring (CWPT)
and the differences between PALS and CWPT is PALS is a hybrid form of CWPT (Fuchs et al.
1999). The strategy was developed by D. Fuchs and L. Fuchs. PALS can be defined as a method
by which students can learn collaboration in pairs and pairs role are given as “tutor” and “tutee”
roles. Both students learn and increase their understanding of the topic by using tutorial strategies.
While the strategy is being used, three main activities, which are partner reading, paragraph
shrinking, and prediction relay, can be used as tools (Sporer, & Brunstein, 2009). The PALS is
not only one of the most effective strategies, but also very useful strategies for reading activities.
The strategy increases the ability of students various reading activities such as reviewing
information, summarizing reading passages, and paraphrasing the main ideas of the context
(Mathes, Howard, Allen & Fuchs, 1998).

According to Fuchs et al. (1999), using PALS in reading classes is very beneficial for children
with specific learning disabilities in terms of increasing their reading fluency and reading
comprehension. In their research they mentioned that the participants of the investigation
indicated that they enjoy helping other students during the PALS program. Also, participants
reported that they work harder while studying with PALS. Besides improving reading
comprehension and reading fluency, PALS is purported to develop phonological awareness and
decoding skills. In addition, the authors suggest that the strategy can be used in high school and
special education classes as well.

Similar results were found in another study. Sporer and Brunstein (2009) make a comparison
between PALS and traditional reading instruction (TI) to examine the development of children in
terms of reading comprehension skills. The study indicated that the children who attended the
PALS program wrote better summaries and understood better how to make a summary than the
students who attended TI programs. In addition, using PALS is more beneficial for developing
self-regulation reading than TI. The other important evidence is that children who received PALS
and TI take an experimenter-developed comprehension task to measure both groups reading
comprehension. The results demonstrated that PALS program receiver children get higher scores
on experimenter-developed comprehension task than the children who attend traditional reading
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Several different studies can be found about PALS. As it is mentioned before, PALS program can
be applied in different population of the students. When it is applied to middle school, it is also
concluded that the children who receive PALS program improve their reading comprehension
skills as well. Moreover, the children with reading disorder display huge improvement in terms of
reading comprehension (Calhoon, 2005).

PALS may be applied in many different environments. Fuchs L., Fuchs D., and Kazdan, S. (1999)
made a study about the intervention of PALS and they conducted a comparison between the
benefit of using PALS program in reading skills with and without training elaborated help giving
lessons. The strategy was utilized in across grade level students and help-giving lessons were
given to the participants. Help-giving lessons are designed for collaborative reading. The results
indicated that older and younger students who received help-giving lessons act more successful in
term of increasing reading comprehension than the children who did not receive help-giving
classes.

Fuchs D., Fuchs L., Mathes P., and Simmons, D. (n.d.) compared the effect of PALS program on
children with specific learning disabilities, students with low performance (LP), and average
achiever (AA) reader. In the research all types of group divided as the group which receive PALS
program and the group which receive non-PALS program. The results demonstrated that the
children with specific learning disabilities improved their reading achievement, their social skills
more than the students who were in the non-PALS class environment.

Fuchs D., Fuchs L., Mathes P., and Martinez E.A. (2002) made a study about the student with
learning disabilities in PALS and no-PALS classrooms to investigate the children’s social
improvement. The authors mentioned that many studies have proved that PALS is an effective
strategy to increase children’s reading comprehension and fluency, but there is not much known
about the development of social skills. 156 students were participated to the research and the
participants are chosen among the children with LD, the children with high achievement and the
children with low achievement. The study demonstrated that PALS is very beneficial strategy for
increasing children’s social skills as well.

Saenz L., Fuchs L., and Fuchs D. (2005) carried out an investigation addressing the satisfaction of
children and teachers with the Peer Assisted Learning Strategy program. The teachers gave
responses to a questionnaire and the teachers had positive opinions about Peer Assisted Learning
Strategy. They also showed approval for the use of PALS for the children with specific learning
disabilities in terms of reading achievement and they felt that working in pairs were helpful for
the children with specific learning disabilities. Moreover, there was marked improvement seen in
other skills such as reading self-confidence and social skills. Another important finding revealed
by this study was that the Peer Assisted learning Strategy program is not only effective for
children with reading difficulties, but is also helpful for children that are successful readers.

Calhoon, M., AL Otaiba, S., Cihak, D., King., Avalos, A., (2007) extended the implication of
PALS. In their study they applied the PALS program to first grade bilingual children with reading
difficulties. During the process, they used PALS as supplementary instruction to increase the
participants reading skills. The results demonstrated that the children displayed very satisfactory
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improvement in their reading skills. In addition, the children and the teachers were satisfied with
being participants in the PALS program based on the answers of the questionnaire. Therefore, it
can be determined that Peer Assisted Learning Strategy is an applicable and advantageous
program for bilingual children with specific learning disabilities as well.

Mastropieri (2001) made an investigation on the effects of PALS on children with LD and
children with intellectual disabilities (ID) when they studied together. The main reason of the
investigation was to analyze students reading comprehension. Participants were chosen from
diverse cultural groups. The participants were selected from six different ethnicities and these
ethnicities are Caucasians (82%), African-Americans (5.4%), Hispanics (10.1%), Asian
Americans (0.3), Native Americans (0.1%), and multi-racial (2.1%). The average age of the
group was 12 years old for the children with LD and 13 years old for the children with ID. At the
end of the study, results demonstrated that there was a small improvement in the children’s
reading comprehension skills but the improvement of the reading comprehensions is not as much
as the other studies.

Implementation of the intervention

Intervention preparation:

a. Lesson objective: the aim of the lesson objective is to improve reading comprehension of
children with specific learning disabilities by using peer-assisted learning strategy, and
with result of least 80% correct answers to asked questions

b. Materials needed: reading passages, score cards, correction card, question card, and point
sheet.
c. Time allotted for implementation: 4 consecutive weeks with the length of each class being

around 60 minutes.
d. A description of participation: third grade pupils with LD will participate in the
implementation of the intervention.

Intervention implication procedure:

a. After explaining what students will do in the class, all students will be matched. While
choosing the pairs a high-performing student matches with low performing student. First
high-performing students take the role of “tutor” role and the others take the “tutee” role.
Then they switch their roles. The first 10 minutes of the lesson is designated for reading.
First, the tutor reads the text after that tutee reads it. While they are reading, “tutor”
corrects his/her friend if he/she makes an error and they give 1 point for each correct
sentence. The points are written down by the tutor on the score sheet. This activity is called
partner reading activity.

In second activity is paragraph shrinking. This time, pairs try to summarize a paragraph
which they just read by using 10 or less words. While they are summarizing, they try to
identify what/who the paragraph is about and what/who the most important thing is in the
paragraph. If the “tutee” misses some information, he is reminded by the “tutor” and if
he/she uses more than 10 words, “tutor” asks him/her to shorten the summary. At the end
of the week, the teacher sums the points and awards to the winning team. Also, their
teacher matches new pairs for the next week of the class study.
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The last activity is called prediction relay. Basically, in this activity pairs, make a
prediction about what they are going to learn in the next paragraph. Reader of the groups
makes this prediction and read the next paragraph. While he/she is reading the passage, the
tutor makes correction if it is needed. After that the reader summaries the paragraph and the
tutor might not agree with the tutee’s prediction and suggest him to make a better
prediction. If the tutor agreeswith the tutee, tutee earns 1 point. Tutor can also give 1 point
for applicable guess and 1 point for summarizing the main idea in 10 sentences or fewer.

b.  For the data analyses, the AB design will be used. The data will be collected each day of
the intervention. A graph will be prepared for displaying the improvement of the children
with LD.

Conclusion

Special education is a relatively new discipline in the field of education. Out of the 13 different
categories used to describe disabilities, Specific Learning Disability (SLD) takes the biggest
percentage among the other disability categories. In the United States, Almost 50% of the
children with special education needs are categorized as the children with Specific Learning
Disability. The students with SLD demonstrate some difficulties such as reading skills or
mathematical skills. To increase their reading skills many different types of intervention
provided. Peer assisted learning strategy is one of most well known and effective interventions
for children with specific learning disabilities to increase their reading comprehension.

Peer assisted learning strategy is one of the new educational strategy which is developed by L.
Fuchs and D. Fuchs. The strategy has some similarities with peer tutoring strategy and class wide
peer tutoring strategies but biggest differences between PALS and the other strategies is, PALS
program is kind of hybrid form of the class wide peer tutoring. Peer assisted learning strategy is
very effective and applicable program for many types of students and many different populations.

PALS can be applied to general classes as well as special education classes. Many studies have
demonstrated that PALS is very effective and beneficial strategy for the children with SLD,
children with English as a second language, and children who are from different cultures. Also,
PALS can be applied to students from kindergarten through high school with different subjects.
One of the most effective and beneficial usage of PALS is to increase reading abilities. It can be
used to improve the children’s decoding skills, reading fluency, and reading comprehension.
Especially, it is very effective strategy on the children with learning disabilities. Different class
activities can be introduced to improve children’s reading skills such as partner reading,
paragraph shrinking, and prediction relay.

Using peer assisted learning strategy has many positive side effects. Many investigations
demonstrated that applying PALS is an effective strategy for increasing social abilities. Most of
the students satisfied Peer Assisted Learning Strategy and they stressed that it is fun to learn with
PALS. It can be concluded that, PALS not only improves the children’s academic abilities, but
also their social skills.
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Ozet

Bu arastrmada temel egitimde gorev yapan ogretmenlerin yetkinlik algilart incelenmistir. Ayrica temel egitim
ogretmenlerinin yetkinlikleri, brans, yas, kidem, Ogrenim durumu bagimsiz degiskenlerine gore incelenmistir.
Arastirmada betimsel tarama modeli kullanilnustir. Arastirmanin evrenini Kocaeli’nin merkez ilgesi Izmit, Gélciik ve
Gebze ilgelerinin devlet okullarinda gorev yapmakta olan toplamda 2613 okul dncesi ve sinif 6gretmeni olusturmaktadir.
Arastirmanin 6rneklemini, 20162017 6gretim yilinda Kocaeli’de yer alan bagimsiz anaokullarinda, anasimflarinda ve
ilkokullarinda goérev yapmakta olan 289 okul oncesi ve sif ogretmeni olusturmaktadir. Aragtirmanin 6rneklemini
belirlemede basit tesadiifi Srnekleme yontemi kullanilmigtir. Ogretmen yetkinlik diizeylerinin belirlenmesi amaciyla ilk
kez Tschannen-Moran ve Woolfolk-Hoy (2001) tarafindan gelistirilmis olan, Baloglu ve Karadag (2008) tarafindan
Tiirkgeye uyarlanan “Ohio Ogretmen Yetkinlik Olgegi” kullanilmistir. Veriler katilimcilardan cevrimigi toplanmstir.
Arastirmanin verileri SPSS 18 programui ile analiz edilmistir. Arastirmada verilerin analizinde, aritmetik ortalama ile
standart sapma, “bagimsiz 6rneklem t-testi”, “tek yonlii varyans analizi (ANOVA)”, “LSD &nemlilik testi” kullanilmustir.
Arastirmanin sonucunda simf gretmenlerinin yetkinlik algilarinin, okul 6ncesi dgretmenlere gore daha yiiksek oldugu
saptanmustir. Ayrica, temel egitim 6gretmenlerinin sinif yonetimine yonelik yetkinlik algilari, ¢esitli degiskenler agisindan
farkli 6zellikler gostermistir.

Anahtar Kelimeler: temel egitim, sinif yonetimi, 6gretmen yetkinligi

Abstract

This research has studied the teacher semployed at Basic Education according to the irperceptions of their efficacy. In
addition, their efficacy of the basic education teachers were examined according to independent variables such as their
departments and age, their length of service, educational background. Descriptive survey model was used in this study.
The universe of there search consists of 2613 pre-school and class-teachers employed at state schools in Izmit, Golcuk
and Gebze in the province of Kocaeli. The sample of the research consists of 289 pre-school and class teachers employed
at independent state nursery schools, nursery classes, and primary schools during 2016-2017 academic year. Simple
Random Sampling was conducted to determine the sample of the research. ‘Ohio Teacher-Efficacy Scale’ was applied to
evaluate the efficacy of the teachers. This scale was first improved by Tschannen-Moran and Woolfolk-Hoy (2001) and it
was adapted into Turkish by Baloglu and Karadag (2008).The data was collected from the participants online. The data of
the research was analysed with the SPSS 18 program. In the analysis of the data, ‘‘arithmetic average and standard
deviation”’, ‘‘independent samplest-test’’, ‘’one-way analysis of variance (ANOVA)’’ and ’LSD importance test’’ were
used. It was found at the end of the research that their perceptions of class teachers efficacy were high erthanpre-school
teachers. In addition, the teachers employed at Basic Education according to their perceptions of their efficacy showed
different characteristics in terms of various variables.

Keywords: basiceducation, classroommanagement, teacherefficacy

! Bu makale Gézde OZENC IRA’nin ‘Temel Egitim Ogretmenlerinin Davranigsal-Ogretimsel Sinif Yénetim
Algilari ile Yetkinlikleri Arasindaki iliskinin Incelenmesi” baslikl1 Yiiksek Lisans tezinden iiretilmistir. Tez
danismam Dog. Dr. Elif CELEBI ONCU’diir. Ayricabu makale bildiri olarak USOS 2017°de, Kibris’ta
sunulmustur.
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1. GIRIS

Cocuklarin gelecek i¢in istenilen nitelikte bireyler olarak yetismeleri egitimin asli bir gorevi,
ogretmenlerin de biricik sorumlulugu olarak goriilmektedir. Egitimi gerceklestiren yerler olarak
okullarda verilen egitim giiniimiizde, yasamun kendisini Ogrencilere sunarak, onlar1 iginde
bulundugumuz yiizyilin kosullarina uygun bilgi ve beceriler ile donatmakla yiikiimliidiir.

Genel olarak bahsedilen egitim siireci igerisinde okul 6ncesi ve ilkokul donemini kapsayan temel
egitim, 6grencilerin okul yasantilarinin ilk basamagini olusturmaktadir. Temel egitim siirecinde
cocuklarin kendilerini bekleyen akademik siirece hazirlanmasi ve onlar i¢in bu siirecin arzulanan
hale getirilmesi dnemli goriilmektedir. Bu yonilyle 6gretmenlerin sahip oldugu tiim nitelikler ile
kendi becerilerine yonelik algilari, uyguladiklar1 egitimin kalitesini belirleyici bir rolde
olabilmektedir.Bu anlamdadgretmenlerin simif igerisinde rollerini iyi bir sekilde yerine
getirebilmesi; meslegine, 6grencilerine, kendisine, hatta bir insanin nasil yetistirilmesi gerektigine
yonelik inanglari ile ilgili oldugu sdylenebilir. Bu nedenlede 6gretmenlerin kendi yetenegi ile ilgili
yargilarmin yani yetkinliklerinin belirlenmesi, sinif yonetim egilimlerinin ve algilarimin da
anlagilmasi ac¢isindan olduk¢a Onemli goriilmektedir. Ciinkii Ogretmenin yeteneginin ve
yetkinliginin etkili simf yonetiminin gergeklesmesi yoniiyle 6nemli bir degisken oldugu
diisiiniilmektedir (Atici, 2001a).

Ogretmen yetkinligikuramsal dayanag Rotter’in (1966) Kontrol Odag1 kurami, Reddin’in (1970)
3-D kurami ve Bandura’nin (1977) Sosyal Ogrenme kuramina dayandirilan ve bu ii¢ kuramla
iligkilendirilen dnemli bir kavram olarak ele alinabilir(Baloglu ve Karadag, 2008: 571).

1.1. Rotter’in (1966) Kontrol Odag1 kuram

Rotter (1966), bireylerin yasadig1 olaylarin sonuglarini kime ve neye yiikledigine iliskin inanglarini
kontrol odagi kavramm ile ifade etmektedir. Bu kurama gore, i¢ kontrol odakli bireyler
yasadiklarinin sorumlulugunu daha ¢ok kendilerinde goriirken, dis kontrol odakli bireyler ise
yasadiklarini kendisi disindaki etkenlerin etkisiyle olustugunu diisiinmektedirler. Yani i¢ kontrol
odakl1 bireyler olaylarin olusumunun ve sonucunun daha ¢ok kendi iradeleri ile sekillendigini
diisiinmektedirler. Tam tersi, dis kontrol odakli bireyler ise, yasadiklarin1 daha ¢ok kader, sans,
diger insanlar gibi kendisi ile ilgili olmayan etkenlere yiikleyerek agiklamaktadirlar. Bu agidan
bakildiginda bireyler, basarilarini veya basarisizliklarini da kendilerine ya da kendileri disinda
baska faktorlere atfetmektedirler (Rotter, 1966: 1). Kontrol yonelimi bakimindan bireyler bu iki
ucun ortasinda da bulunabilmektedir (Baloglu ve Karadag, 2008: 574).

Kisilerin basar1 ya da basarisizliklarini, diger bir deyisle, yasadiklari olaylarin sonuglarini
kendilerinin kontrol edebildigi inanci, onlar1 mesleklerinde daha basarili kigiler haline
getirmektedir. Sorumlulugu dissal etkenlere baglayanlar ise i¢ kontrol odakli bireylere gore daha
cok basarisizlik ve psikolojik a¢idan olumsuzluk yasayan kisiler haline gelebilmektedirler
(Kiiglikkaragoz, Akay ve Canbulat, 2013: 2).

Ogretmenlerin kontrol yonelimleri, sinif ydnetim anlayislarini ve siif iklimine dair inanglarim da
etkileyebilmektedir. Ornegin, sinifinda basarili 6grencilere sahip bir 6gretmen, bu sonug iizerinde
kendi basarisinin da etkili oldugunu diistiniirken, dis kontrol odagina sahip bir 6gretmen ise 6grenci
basarisizligint 6grencilere ya da diger etkenlere yiikleyebilecektir (Giiveng, 2012: 67). Bu agidan
Ogretmenlerin kontrol yonelimleri ile meslegine, 6grencilerine ve kendilerine olan inanglar1 da siif
icerisindeki uygulamalarmi ve anlayislarim sekillendirebilmektedir.

Rotter’in kontrol odagi kuraminin, Reddin’in (1971) Liderlik Kuramina (3-D Leadership Model)
temel olusturdugu sdylenebilmektedir (Baloglu ve Karadag, 2008: 574).
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1.2. Reddin’in (1971) Liderlik Kuram

Reddin bu kuramda liderin kisiliginin olusumunu gérev davranisi ve iliski davranigi kavramlariyla
aciklamaktadir. Bu kurama gore belirli kisilikteki liderler belirli durumlarda benzer davramslar
gostereceklerdir. Gorev davranigi, liderin grup iiyelerinin hangi isleri ne zaman, nerede, nasil
yapaca@ gibi isleri koordine etme ¢abasidir. iliski davramsi, grup iyeleri ile olan haberlesmeyi,
olusturulan giiven ortamini ve arkadaglig: ifade etmektedir. Buna gore liderlerin sahip oldugu dort
iliski davranis1 vardir. Bunlar; yiiksek iligkiler ve diisiik goreve sahip liderler, disiik gorev ve
diistik iligkilere sahip liderler, yiiksek gorev ve diisiik iliskilere sahip liderler, yiiksek gorev ve
diisiik iliskilere sahip liderlerdir. Bu temel davranis tiirlerine, liderlerin etkili ve etkili olmayan
durumlara gore algilanis bigimleri a¢isindan bakmak miimkiindiir (Eren, 2000: 429-430).

Ugiincii olarak, Reddin’in bu kuramda ekledigi yeni bir boyut olan etkililiktir (effectiveness).
Liderlerin davramiglart durumlara uygun oldugu olgiide etkilidir. Diger bir deyisle liderler,
amaglarini gergeklestirdigi oranda etkili olmaktadirlar (Eren, 2000: 431; Baloglu ve Karadag, 2008:
575).

Bandura’nin (1977) Sosyal Ogrenme Kuramiin hem kontrol odagi hem de liderlik alanindaki
etkililik yaklagiminin birlesimi oldugu soéylenebilmektedir. Bandura bu kavramlari 6gretmen
yetkinligine uyarlamistir (Bandura, 1977: 204; Baloglu ve Karadag, 2008: 575).

1.3. Bandura’mn (1977) Sosyal Ogrenme Kuraminda Oz Yetkinlik

Bandura’ya (1986) gore, insanlarin davramiglarmi degistirebilmesi ve diizenleyebilmesi i¢in bazi
bilissel degiskenler bulunmaktadir. Bu anlamda insanlarin davranislar tizerinde etkili olan temel
degiskenlerden birisi de 6z yetkinlikleridir (self efficacy). Bireyin, listesinden gelecegi gii¢ isleri
asmadaki yetenegine, kapasitesine iligkin kendi yargisina ve inancina 6z yetkinlik denilmektedir.
Buna gore, kendisini yetkin olarak goéren bireyin, kendi davramisini istenilen sonuca yonelik
basariyla gerceklestirme beklentisi olumlu olmaktadir (Senemoglu, 2010: 230; Baloglu ve Karadag,
2008: 575; Atict, 2001b; 483).

Kisinin kendi deneyimlerinden yola ¢ikarak edindigi dogrudan bilgiler (basarili performanslar),
dolayli yasantilar, sdzel ikna (motive edici, tesvik edici sozler), psikolojik durum (bir gorevi
basarma ya da basaramama beklentisi) bireyin yetkinlik beklentileri ve algilarim etkileyen
kaynaklardir (Bandura, 1997: 195).

Bandura’ya gore (1977), birey yetenekli oldugu bir konuda diisik 6z yetkinlige sahip
olabilmektedir. Yani, bir konuda beceri sahibi oldugunu diisiinen kisiler —gercek yeterligi daha
diisiik olsa bile-pozitif yonde 6z yetkinlik gelistirebilirler, yani algilanan yetkinlikleri, yetkinlik
beklentileri yiiksek olabilmektedir. Tam tersi sekilde, yetenekli bir birey ise olumsuz yonde 6z
yetkinlik duygusuna sahip olabilmektedir (Senemoglu, 2010: 230; Baloglu ve Karadag, 2008: 575).

Algilanan 6z yetkinligi yiiksek olan bireyler, bir isin iistesinden gelebilmek i¢in daha ¢ok gayret
sarf ederler, c¢evreyi kendileri kontrol edebilirler ve yeni tecriibeler edinmekten korkmazlar
(Bandura, 1980, Akt; Senemoglu, 2010: 230-231; Baloglu ve Karadag, 2008: 575).

Kisinin belirli bir davranis1 ger¢eklestirmesi, belirli bir sonucun gergeklesmesine neden olmaktadir.
Kisinin davranisinin hangi sonuglara neden olabilecegi hakkindaki tahminleri sonu¢ alma beklentisi
ile ilgilidir (Atic1 ve Cabaroglu, 2013: 225). Bu anlamda sonug alma etkililigi ise, bireyin ¢evresini
kontrol altina alarak amacina ulasabilme yeterligini ifade etmektedir. Yetkinlik beklentisi ise
iistesinden gelinecek olaylara kars1 kisilerin ne diizeyde ¢aba harcayabildigine, ne kadar siire azim
gosterebildigine yonelik becerileri lizerinde algilarm ifade etmektedir (Bandura, 1977: 193-194;
Baloglu ve Karadag, 2008: 575).

Copyright © Turkish International Journal of Special Education and Guidance & Counseling 37



ISSN: 1300 - 7432
www.tijseg.org

Turkish International Journal of Special Education and Guidance & Counseling 2017, volume 6, issue 1

Kisinin kendi yetenegine olan inanci, davranisini gerceklestirme iizerinde etkili oldugu i¢in smif
yoOnetiminde 6gretmen yetkinligi olduk¢a dnemli oldugu sdylenebilmektedir.

1.4. Simf Yonetiminde Ogretmen Y etkinligi
inanglarini igeren daha 6zel bir kavramdir. Tschannen-Moran ve Woolkfolk Hoy’a gore (2001),
ogretmen yetkinligi 6nemli etkileri olan basit bir fikirdir. Ogretmenin yetkinlik inanc1, zor grenen
veya yeterince motive olmamig 6grenciler arasinda bile, tiim 6grencilerin katiliminin saglanmasiyla
hedeflenen sonuglara erisebilme yetenegine dair bir karardir. Bu yargi giiglii etkilere sahiptir
(Tschannen-Moran ve Woolkfolk Hoy, 2001: 783; Martin vd., 2012: 547).

Ogrenmeye elverisli ortamlar yaratabilme gorevi dgretmenin yetenegine ve yetkinligine bagldir.
Smif iklimi kismen Ogretmenlerin  Ogretimsel yetkinligine olan inanglar1 tarafindan
belirlenmektedir (Bandura, 1993: 140).

Bu alanda yapilan arastirmalar, yetkinligin 6gretmenlerde sinif yonetim uygulamalarina iligkin
algilarmi da etkileyen bir unsur oldugu sonucunu ortaya g¢ikarmaktadir. Nitekim Ross (1998) 6z
yetkinlik diizeyinin yiiksek oldugu ogretmenlerin Ggrencilerle yeni 6gretim yaklagimlarimi ve
stratejilerini deneme olasiliklarmin daha yiiksek oldugunu ortaya koymustur. Bu nedenle,
ogretmenlerin 6grenci katilimlari ile ilgili yetkinlik algilarinin, 6gretmenlerin dgretime yaklasim
bi¢imini sekillendirdigi, kisisel basar1 diizeylerini de etkiledigi goériillmektedir (Akt; Martin vd.,
2012: 547).

Bu anlamda 6gretmenlerin sinif yonetiminin tiim 6gelerini karsilayan yetkinlikleri 6gretmenin
egiticilik ve dgreticilik siireci icinde birgok duruma etki edebilmektedir.Ogretmenlerin basarilara
ve basarisizliklara karsi gosterdikleri tepkileri, 6grencileri motive etme yaklagimlarini, istenmeyen
durumlara kars1 verdikleri tepkileri ve bu durumlarla bag edebilme diizeyini, 6grenciler iizerindeki
kontrol diizeyini, 6gretimsel yonetim sekillerini etkileyebilmektedir (Martin, Yin ve Mayall, 2007:
12; Tschannen-Moran ve Woolkfolk Hoy, 2001: 783-784; Atici, 2001a: 204; Atici, 2001b: 483;
Celikkaleli ve Avci, 2015: 75; Savran ve Cakiroglu, 2003: 15).

Nitekim yapilan arastrmalar da 6gretmenin yetkinlik durumu ve smif yonetimi tarzlarindaki
etkilesim arasindaki anlamli iliskiyi ortaya koymaktadir (Martin ve Sass, 2010; Savran ve
Cakiroglu, 2003). Atici’nin (2001) gergeklestirdigi arastirmanin bulgulari, sinif yonetiminde diisiik
yetkinlige sahip 6gretmenlerin azarlama, elestirme, bagirma, ceza verme gibi yontemleri daha ¢ok
benimsediklerini ve derslerde daha az akademik gorevlere odaklandiklarmi gostermektedir.
Benimsedikleri bu yontemlerin ise Ogrencilerin derse ilgilerinin ve katilimlarinin azalmasi,
istenmeyen davraniglarin artmasi, 6gretmenin basarisizlik duygusunun artmasi ile sonuglandigi
goriilmektedir (Atic1, 2001b: 492).Ogretmenler smifin1 iyi yonetebildigini hissettiginde daha cok
yetkinlik hissetmekte ve 6grencinin 6grenmesi ilizerinde daha destekleyici olmaktadirlar (Atici ve
Cabaroglu, 2013: 230).

Bu dogrultudaarastirmada temel egitim Ogretmenlerinin smif yonetimine yonelik yetkinlik
algilarinin incelenmesi, 6gretmenlerin smiflarinda benimsedikleri davranigsal egilimlerinin de
anlagilmasiyoniiylednem arz etmektedir.

2. YONTEM
2.1. Arastirmanin Amaci

Mevcut arastirma 2016-2017 egitim-6gretim yilinin bahar doneminde, Kocaeli merkez ilgesindeki
ve Golciik, Derince ilgelerindeki devlet okullarinin ilkokullarinda, anaokullarinda ve bagimsiz
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anaokullarinda goérev yapmakta olan temel egitim Ogretmenlerinin yetkinlik diizeylerinin
incelenmesini amacglamaktadir.

Arastirma kapsaminda, Ogretmenlerin yetkinlik diizeyleri “yoOnlendirme”, “davranig yoOnetimi”,
“motivasyon”, “Ogretim becerisi” ve “Olgme degerlendirme” alt boyutlar1 acisindan incelenmistir.
Ogretmenlerin cinsiyeti, bransi, yas1, kidemi, dgrenim durumu degiskenlerine gore de anlaml1 bir
farklilik olup olmadigina yonelik analizler yapilmistir. Bu amag¢ dogrultusunda asagidaki sorulara
cevap aranmaktadir:
1.0gretmenlerin yetkinlik diizeyleri “ydnlendirme”, “davranis ydnetimi”, “motivasyon”, “dgretim
becerisi” ve “6l¢gme degerlendirme” boyutlarina gore ne diizeydedir?
2. Ogretmenlerin yetkinliklerinin “ydnlendirme”, “davranis ydnetimi”, “motivasyon”,

“ogretim becerisi”, “dlgme-degerlendirme” alt boyutlarinda;

a. branglarina gore,

b. yaslarina gore,

c. Ogrenim durumlarina gore,

d. kidemlerine gore anlamli farklilik var midir?

2.2. Arastirma Modeli
Bu arastirmada temel egitim 6gretmenlerinin yetkinlik diizeylerini belirlenmesi amaciyla ”betimsel
tarama modeli” kullanilmustir.

Arastirmanin bagimli degiskeni, temel egitim 6gretmenlerinin yetkinlik algilaridir. Arastirmanin
bagimsiz degiskenleri ise, temel egitim Ogretmenlerinin bransi, yasi, kidemi ve &grenim
durumlaridir.

2.3. Evren ve Orneklem
Arastirmanin evrenini 2016-2017 dgretim yilinda Kocaeli’nin merkez ilgesi izmit, Golciik ve
Gebze ilgelerinin bagimsiz anaokullarinda, anasiniflarinda ve lkokullarinda gérev yapmakta olan
819 okul oncesi 0gretmeni ve 1794 smf Ogretmeni olmak iizere, toplam 2613 temel egitim
Ogretmeni olusturmaktadir.

Arastirmanin 6rneklemini, evrenden random segilen 289 temel egitim 6gretmeni olusturmaktadir.
Aragtirmanin drneklemini belirlemede basit tesadiifi drnekleme (simplerandomsampling) yontemi
kullamlmigtir. Bu 6rneklemede evrendeki her birim segilirken esit ve bagimsiz olma olasiliginin
bulunmasi nedeniyle yansizlik kurali gecerli olmaktadir (Balci, 2001, s.95). Kocaeli’de, evreni
temsil etmesi amaci ile Izmit merkez ilgesi, Golciik ve Gebze ilgeleri segilmistir. Ilceler
belirlenirken okullarin sosyoekonomik durumlart bakimindan ¢esitlilik gdstermesi, niifus
yogunlugunun diger ilgelerden nispeten yogun olmasi gibi faktérler gbz oniinde bulundurulmus,
orneklemin daha belirgin hale getirilmesinin istenmesi sebebiyle bahsedilen ilgeler tercih
edilmistir. Basit yansiz ornekleme evrenin Ozellikleri ya da dagilimlari konusunda 6n bilgi
gerektirmediginden evrenin biitiiniiniin listesinin bulundugu durumlarda uygulanabilmektedir
(Balci, 2001, 5.95).

2.4. Veri Toplama Araci

Ogretmenlerin yetkinlik diizeylerini 6lgmek iizere Ohio Ogretmen Yetkinlik Olgegi’ni ilk olarak
Tschannen-Moran&Woolfolk-Hoy (2001) gelistirmistir. Bu arastirmada ise veri toplama aract
olarak Baloglu ve Karadag’in (2008) Tiirk kiiltiiriine uyarladiklar1 “Ohio Ogretmen Yetkinlik
Olgegi” kullanilmistir. Olgek 24 maddeden olusmaktadir. Olgegin “yonlendirme” boyutunda 6
madde, “davranis yonetimi” boyutunda 5 madde, “motivasyon” boyutunda 6 madde, “0gretim
becerisi” boyutunda 5 madde, “6l¢me ve degerlendirme” boyutunda 2 madde  bulunmaktadir.
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Besli likert tipine gore maddelenen oOlgekte, katilimcilarin ifadelere katilma durumlarinin
belirlenmesi amaciyla maddeler ‘1=hi¢bir zaman, 2=¢ok az, 3=bazen, 4=olduk¢a, 5=tamamen’
olarak puanlanmustir.

Olgegin Tiirkgeye uyarlanmas1 ve gecerlik- giivenirlik ¢alismasinda dlgek; ceviri, dil ve anlam
gecerligi, dil es degerligi, igerik gecerligi, madde toplam ve madde kalan korelasyonlari, yapi
gecerligi, i¢ tutarlik ile giivenirlik yontemleri agisindan incelenmistir.

Baloglu ve Karadag tarafindan yapilan agimlayici faktdr analizi neticesinde 6lgek bes alt dlgekte
toplanmustir. Faktor yiik degerleri 436 ile 772 arasinda deger gostermektedir. Toplam varyans
Olgegin %53’Unii aciklamaktadir. Cronbach Alpha alt olgeklerde.66 ile.79 arasinda deger
gostermektedir. Olcegin  genelindecronbachalpha.80 olarak goriilmektedir. Test-tekrar-test
korelasyon katsayilar1 bakimindan 6l¢egin, 471 ile 710 arasinda deger gosterdigi bulunmustur
(Baloglu ve Karadag, 2008).

2.5. Verilerin Toplanmasi

Veriler katilimcilardan ¢evrimigi gonderilen Olgegin cevaplanmasi yoluyla toplanmustir. Kisa
sirede, daha cok katilimciya ulagsmak istenmesi sebebiyle veriler katilimcilardan elektronik
ortamda eposta yoluyla elde edilmistir. Meyerson&Tryon’a (2003) gore, ¢evrimigi veri toplama
yontemi gegerli, giivenilir ve makuldiir (Akt, Martin ve Sass, 2010, s.1133). Katilimcilar yetkinlik
kararlarina dayanan ifadeleri ya da maddeleri katilma durumlarma uygun sekilde yanitlamiglardir.
Aragtirmada Olgegi tam olarak dolduran 289 ogretmenin yanitlar1 degerlendirmeye alinmustir.
Olgekteki maddeler,katilimcilarin 6zel kisisel veya tanimlayici bilgilerini toplamadigindan, bu
aragtirma katilimcilara herhangi bir sorun teskil etmemektedir.

2.6. Verilerin Analizi

Aragtirmanin verileri SPSS 18 programu ile analiz edilmistir. Arastirmada belirlenen problem ve alt
problemler dogrultusunda ulasilan verilerin analizinde, aritmetik ortalama ile standart sapma
kullanilmustir. Istatistiksel ¢oziimlemelerde istatistiksel anlamhilik diizeyi .05 olarak alinmustr. iki
ortalama arasindaki farkin Onemliliginin belirlenmesi amaciyla “bagimsiz orneklem t-testi”
yapilmustir. Ug ve daha fazla sayida grubun dlgiimleri arasindaki farkin test edilmesinde “tek yonlii
varyansanalizi (ANOVA)” ile ¢oklu gruplarm algilarinin kaynagimi saptamak amaciyla “LSD
onemlilik testi” kullanilmustir.

3. BULGULAR
3.1. Ogretmenlerin yetkinlik diizeyleri “yénlendirme”, “davramis yonetimi”, “motivasyon”,
“ogretim becerisi” ve “Olgme degerlendirme” boyutlarina gére ne diizeydedir?
Tablo 1. Ohio Ogretmen Yetkinlik Olceginin Alt Faktorler Analizi

Ogretmen Yetkinligi < Ss
Olgeginin Alt Olgekleri X

Yonlendirme 4,29 3,42
Davranig Yonetimi 4,22 2,93
Motivasyon 4,37 3,42
Opgretim Becerisi 4,28 2,81
Olgme ve Degerlendirme 4,33 1,24

Tablo 1 incelendiginde, Ogretmenlerin yetkinlik algilar1 alt boyutlarina gore “Yonlendirme”
(X=4,29), “Davranis Yonetimi” ( X=4,22), “Motivasyon” ( X=4,37), “Ogretim Becerisi” ( X=4,28)
ve “Olgme ve Degerlendirme” (X=4,33) boyutlarma iliskin verdikleri cevaplar “Tamamen”
araligina  denk diismektedir. Ogretmenlerin yetkinlik algilar1 alt boyutlar agisindan
karsilastirildiginda, dgretmenlerin yetkinlikleri “Motivasyon” ( X=4,37) alt boyutunda en yiiksek
degerdedir. “Davranis Yonetimi” alt boyutunda ( X=4,22) ise en diisiik degerdedir.
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3.2. Ogretmenlerin yetkinliklerinin “y&nlendirme”, “davranis yonetimi”, “motivasyon”,
“Ogretim becerisi”, “6l¢me-degerlendirme” alt boyutlarinda branslarima gore anlamli farklilik var

midir?

Tablo 2. Ogretmenlerin Branslarina Gore Yetkinlik Diizeyleri ve t-Testi Sonuclar

Alt Olgekler Brans n < SS SD t p

Yonlendirme Sinif Ogretmenligi 174 26,3 3,01 247 4,23 ,000%*
Okul Oncesi 75 24.4 3,92

Davranis Yonetimi Sinif Ogretmenligi 174 21,6 2,59 247 4,54 ,000%*
Okul Oncesi 75 19,9 328

Motivasyon Simif Ogretmenligi 174 26,8 2,84 247 4,36 ,000%*
Okul Oncesi 75 24,8 4,18

Ogretim Becerisi Sinif Ogretmenligi 174 21,9 2,56 247 5,05 ,000%*
Okul Oncesi 75 20,1 2,96

Olgme Sinif Ogretmenligi 174 8,9 1,12 247 4,70 ,000%*

Degerlendirme .. .
Okul Oncesi 75 8,1 1,32

*p<.05

Tablo 2 incelendiginde, Ogretmenlerin branslarma gore yetkinlik diizeyleri “Yonlendirme”
[t(247)=4,23;p<.05], “Davranis Yonetimi” [t(y47)=4,54; p<.05], “Motivasyon” [t(»47)=4,36; p<.05],
“Ogretim Becerisi” [t(247)=5,05; p<.05] ve “Ol¢me ve Degerlendirme” [t(»47)=5,70; p<.05] alt
boyutlarinda istatistiksel agidan anlamli bir farklilik gostermektedir.

“Yonlendirme” alt boyutunda sif Ogretmenlerinin yetkinlik diizeyi (;<=4,3 8) ,okul Oncesi
Ogretmenlerinin yetkinlik diizeyine (;<=4,76) gore daha yiiksektir. “Davramig YoOnetimi” alt
boyutunda sinif 6gretmenlerinin yetkinlik diizeyi (;<=3,60), okul &ncesi dgretmenlerinin yetkinlik
diizeyine (;<=3,31) gore daha yiksektir. “Motivasyon” alt boyutunda smif Ogretmenlerinin
yetkinlik diizeyi (;<=4,46), okul dncesi dgretmenlerinin yetkinlik diizeyine (;<=4,13) gore daha
yiiksektir. “Ogretim Becerisi” alt boyutunda sinif 6gretmenlerinin yetkinlik diizeyi (;<=3,65), okul
Oncesi Ogretmenlerinin  yetkinlik diizeyine (;<=3,35) gore daha yiiksektir. “Olgme ve
Degerlendirme” alt boyutunda ise simif 6gretmenlerinin yetkinlik diizeyi ile (;<=1,48) okul oncesi
ogretmenlerinin yetkinlik diizeyinin (;<=1,35) her ikisinin de ¢ok diisiik oldugu sdylenebilir.

Buna gére; “Yonlendirme”, “Davranis Yonetimi”, “Motivasyon”, “Ogretim Becerisi” ve “Olgme
ve Degerlendirme” tiim alt boyutunda smif 6gretmenlerinin yetkinlik algilarnin okul Oncesi
Ogretmenlere gore yiiksek diizeyde oldugu sdylenebilir.

3.3.0gretmenlerin  yetkinliklerinin “ydnlendirme”, “davrams yonetimi”, “motivasyon”,
“Ogretim becerisi”, “Olgme-degerlendirme” alt boyutlarinda yaslarina gére anlamli farklilik var
midir?
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Tablo 3. Ogretmenlerin Yaslarina Gore Yetkinlik Diizeyleri ve Varyans Coziimlemesi

Sonuglari

Alt Olgekler Yaslar =< SS VK SD KT KO F p
Yonlendirme 20-25 4,27 3,52 GA 3 41,69 13,89 1,18 0,31

26-30 440 287 GI 245 2864,79 11,69

31-35 422 3,73 GN 248 2906,49

35vetisti 4,28 3,44
Davranig 20-25 4,19 3,16 GA 3 13,13 4,37 0,50 0,67
Yonetimi 26-30 430 2,73 GI 245 2117,66 8,64

31-35 4,17 3,13 GN 248 2130,79

35 423 2,84

ve Usti
Motivasyon 20-25 441 3,14 GA 3 42,73 1424 1,21 0,30

26-30 447 291 GI 245 2866,69 11,70

31-35 4,28 3,66 GN 248 2909,43

35vetsti 4,38 3,56
Ogretim 20-25 430 3,20 GA 3 29,274 9,758 1,23 0,29
Becerisi 26-30 435 248 GI 245 1939,288 7,915

31-35 4,17 291 GN 248 1968,562

35veisti 4,31 28I
Olgme ve 20-25 431 1,46 GA 3 11,410 3,803 2,51 ,059
Degerlendirme  26-30 443 1,08 Gi 245 371,241 1,515

31-35 4,17 1,33 GN 248 382,651

35vetsti 4,40 1,16

*p<.05

Tablo 3 incelendiginde; “Yonlendirme” [F(3.045)=1,18; p>05], “Davranig Yonetimi” [F(3.245)=0,50;
p>.05], “Motivasyon” [F(3.45)=1,21; p>.05], “Ogretim Becerisi” [F(3.24s)=1,23; p>.05] ve “Ol¢me
ve Degerlendirme” [F(3.245)=2,51; p>.05]alt boyutlarma iliskin yetkinlik diizeylerinde,
Ogretmenlerin yaslarina gore anlamli bir farklilik gériillmemektedir.

3.4.0gretmenlerin yetkinliklerinin “y&nlendirme”, “davranis ydnetimi”, “motivasyon”, “dgretim
becerisi”, “6l¢gme-degerlendirme” alt boyutlarinda 6grenim durumlarina gore anlamli farklilik var
midir?

Tablo 4. Ogretmenlerin Ogrenim Durumuna Gére Yetkinlik Diizeyleri ve Varyans

Coziimlemesi Sonuclari

Alt Olcekler Ogrenim =< SS VK SD KT KO F p

Durumlari

On Lisans 4,42 1,96 GA 3 97,68 32,56 2,84 0,03*
Yonlendirme Lisans 426 3,30 Gi 245  2808,80 11,46

Yiiksek Lisans 4,52 3,32 GN 248  2906,49

Doktora 3,90 7,76
Davranis On Lisans 4,36 2,27 GA 3 76,90 25,63 3,05 0,02%
Vénetimi Lisans ' 4,19 2,82 GI 245 2053,88 8,38

Yiiksek Lisans 448 2,95 GN 248 2130,79

Doktora 3,88 5,94

On Lisans 4,65 1,51 GA 3 70,05 23,35 2,01 0,11
Motivasyon Lisans 434 328 Gi 245  2839,37 11,58

Yiiksek Lisans 4,54 3,81 GN 248  2909,43

Doktora 433 7,28

On Lisans 4,47 1,96 GA 3 90,55 30,18 3,93  0,00*
Ogretim Becerisi Lisans ' 4,22 2,76 Gi 245 1878,01 7,66

Yiiksek Lisans 4,58 2,53 GN 248 1968,56

Doktora 428 5,31
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OnLi 450 077 GA 3 11,40 3,80 2,51 ,059
ol L.“ 15ans 429 120 GI 245 37124 1,51
gme- 15ans - 460 127 GN 248 382,65
Degerlendirme Yiiksek Lisans 420  2.50

Doktora

*p<.05

Tablo 4 incelendiginde, Ogretmenlerin yetkinlikleri “Yonlendirme”[F(5.245)=2,84; p<.05],
“Davranis Yonetimi” [F(3.45)=3,05; p<.05], “Ogretim Becerisi” [F(3.245)=3,93; p<.05] alt
boyutlarinda 6grenim durumuna goére anlamli bir farklilik gostermektedir. “Motivasyon” [F(s.
45)=2,01; p>.05]ve “Ol¢me ve Degerlendirme” [F(s.245)=2,51; p>.05] alt boyutlarinda ise anlamli
bir farklilik goriilmemektedir

Temel egitim 6gretmenlerinin 6grenim durumlarina gore; “Yonlendirme”, “Davranis Ynetimi” ve
“Ogretim Becerisi” alt boyutlarma iliskin farkin kaynagim belirlemek amaciyla yapilan LSD
onemlilik ¢dzlimlemesi sonuglar1 Tablo 5’de gosterilmistir.

Tablo 5. Temel Egitim Ogretmenlerinin Ogrenim Durumlarina Gére, ”Yénlendirme”,
“Davrams Yonetimi” ve “Ogretim Becerisi” Alt Boyutlarina Iliskin Farkin Kaynagim
Belirlemek Amaciyla Yapilan LSD Onemlilik Coziimlemesi

Alt Boyutlar Ogrenim Durumu Ogrenim Durumu Ortalama Fark
(Farkh)
Yonlendirme Lisans Yiiksek Lisans -1,55
Yiiksek Lisans Doktora 3,73
Davranig Yonetimi Lisans Yiiksek Lisans -1,47
Doktora Yiiksek Lisans -3,03
Ogretim Becerisi Lisans Yiiksek Lisans -1,75

Tablo 5’e¢ gore, “Yonlendirme” alt boyutunda yiiksek lisans mezunu G&gretmenlerin (;<=4,52),

lisans mezunu Ogretmenlere gore (;<=4,26) yetkinlik diizeyleri daha yiiksektir. Ayrica,
“Yonlendirme” alt boyutunda yiiksek lisans mezunu o&gretmenlerin yetkinlik diizeylerinin

(;<=4,52), doktora mezunu 6gretmenlere gore( *=3,90) daha yiiksek oldugu goriilmektedir.

“Davranis Yonetimi” alt boyutunda yiiksek lisans mezunu 6gretmenlerin (;<=4,48), lisans mezunu
Ogretmenlere gore (;<=4,19) yetkinlik diizeyleri daha yiiksektir. Ayrica, “Davranis Yonetimi” alt
boyutunda yiiksek lisans mezunu 6gretmenlerin yetkinlik diizeylerinin (;<=4,48), doktora mezunu
Ogretmenlere gére(;<=3,88) daha yiiksek oldugu sdylenebilir. “Ogretim Becerisi” alt boyutunda ise,
yiiksek lisans mezunu Ggretmenlerin(;<=4,58), lisans mezunu Ogretmenlere gore (;<=4,22)
yetkinlik diizeylerinin daha yiiksek oldugu ifade edilebilir.

99 66 9% Ces

3.5. Ogretmenlerin yetkinliklerinin “ydnlendirme”, “davranis yonetimi”, “motivasyon”, “dgretim

99 ¢

becerisi”, “6lgme-degerlendirme” alt boyutlarinda kidemlerine gére anlamli farklilik var midir?

Tablo 6. Ogretmenlerin Kidemine Gore Yetkinlik Diizeyleri ve Varyans Coziimlemesi

Sonuglari
Alt Olcekler Kidemler % SS VK SD KT KO F P
Yonlendirme 5 yil ve alt1 4,33 3,80 GA 5 8,30 1,662 0,13 0,98
6-10 y1l 425 290 GI 243 289818 11,927

11-15 yil 4,27 3,41 GN 248  2906,49
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16-20 il 430 3,12
21-25 yil 432 442

26 yil 433 2,16

ve usti

5 yil ve alt1 421 3,34 GA 5 14,05 2,810 0,32 0,89
6-10 y1l 420 2,20 GI 243 2116,74 8,711

11-15 yil 419 3,06 GN 248  2130,79
16-20 il 425 2,71
21-25 yil 434 3,74

Davranis Yonetimi

26 yil 4,10 1,29
ve ustil
5 yil ve alt1 4,41 3,89 GA 5 18,38 3,676 0,30 0,90
6-10 y1l 4,31 2,81 Gi 243 2891,04 11,897

Motivasyon 11-15 yil 4,34 3,40 GN 248  2909,43
16-20 y1l 4,42 3,35
21-25 yil 4,41 4,05
26 yil ve 445 2721
ustit
5 yil ve alt1 4,34 3,09 GA 5 31,08 6,217 0,78 0,56
6-10 y1l 4,17 2,25 Gi 243 1937,48 7,973
11-15 yil 4,26 2,99 GN 248 1968,56

Ogretim Becerisi 16-20 y1l 4,31 2,57
21-25 yil 4,35 3,49
26 yil ve 445 1,70
ustit
5 yil ve alt1 4,38 1,27 GA 5 8,32 1,665 1,08 0,37
6-10 y1l 4,30 1,15 Gi 243 37432 1,540
11-15 yil 4,19 1,21 GN 248 382,651

Olgme ve 16-20 yll 4,46 1 N 17

Degerlendirme 21-25 yil 433 151
26 yil ve 4,50 0,81
usti

*p<.05

Tablo 6 incelendiginde, 6gretmenlerin yetkinlikleri mesleki kidemlerine gore “Yonlendirme” [F(5.
245)=0,13; p>.05], “Davranis Yonetimi” [F(3045)=0,32; p>.05], “Motivasyon” [F(3.45)=0,30; p>.05],
“Ogretim Becerisi” [F(3.245)=0,78; p>.05] ve “Olgme ve Degerlendirme” [F(s.245)=1,08; p>.05] alt
boyutlarinda anlamli bir farklilik gostermedigi goriilmektedir.

4. SONUC VE ONERILER

4.1. Temel Egitim Ogretmenlerinin Yetkinlik Algilarina iliskin Sonuglar

1.a.0Ogretmenlerin dlgek boyutlarinda daha yiiksek ortalamaya sahip olmalarmin kendilerini daha
yiiksek diizeyde yetkin olarak gordiigii seklinde yorumlandiginda; temel egitim Ogretmenlerin
kendilerini en yiliksek yetkinlige sahip olarak gordiigi alan “Motivasyon”dur. Motivasyon;
ogrencilerin derse katilimini saglama, basaracaklarina olan inanglarim arttirma, 6grenmeye deger
vermelerini saglama, yaraticiliklarini giliglendirebilme, ders akigindan hosnut olmalari tizerinde
ogretmenlerin olumlu bir rol oynamasi gibi yonleriyle 6nem gosterdigi soylenebilir.

Ogretmenlerin kendilerini en diisiik seviyede yetkin olarak gérdiigii alan ise “Davranis
Yonetimi”dir. Davranig yonetimi, sinif i¢i kurallar ve rutinleri olusturma, istenmeyen durumlarla
Ogretmenin bas edebilme giicii, 6grencilerin davraniglarma verdigi doniitleri kapsamaktadir. Buna
gore, temel egitim Ogretmenlerinin kendilerini en az yetkin olarak gordiigii alanin 6grenci
davraniglarmin yonetilmesi oldugu sdylenebilir.

Bu anlamda &gretmenlerin davranigsal yonetimlerine yonelik davranmislart iizerinde, siniflarinda
deneme-yanilma yoluyla tecriibe olusturmalarinin, bu alanda yapilmis g¢alismalardan daha az
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yararlanmalari ile yeterli sinif yonetimi bilgisine sahip olmamalarinin etki edebilecegi sdylenebilir.
Nitekim Berliner (1992), 6gretmenlerin deneyimlerinin degerli oldugunu, fakat deneyimin tek
basina daha etkili 6gretmen olmay1 garanti etmedigini ifade etmektedir (Akt, Jones, 2015).
1.b.“Yonlendirme”, “Davranis Yonetimi”, “Motivasyon”, “Ogretim Becerisi” ve “Olgme ve
Degerlendirme” tiim alt boyutunda smif 6gretmenlerinin yetkinlik algilarinin okul 6ncesi
Ogretmenlere gore daha yiiksek diizeyde oldugu sdylenebilir.

Arastirmanin bu sonucu lzerinde, okul Oncesi 6gretmenlerinin teneffiis arasina sahip olmadan
caligmalari, okul Oncesi Ogrencilerinin yaglariin daha kiiciik olmasi sebebiyle okul oOncesi
ogretmenlerinin dgrencilerin 6z bakimlari ile siirekli ilgilenmeleri gibi nedenler mesleklerinde daha
cok stres ve tiikenmislik yasamalarma neden olabilir. Bu nedenle yetkinlik algilari, simf
Ogretmenlerine gore daha diisiik olabilir. Nitekim Yilmaz-Toplu’nun (2012) okul Oncesi ve
ilkogretim 6gretmenlerinin tiikenmislik diizeyini inceledigi yiiksek lisans tez arastirmasinda, azalan
kisisel basar1 duygusuna gore okul oncesi 0gretmenlerinin sinif 6gretmenlerine kiyasla daha ¢ok
tiikenmiglik yagsamalarinin bu ¢ikarimi destekledigi sdylenebilir.

Demir (2015), okul 6ncesi 6gretmenlerinin 6z-yeterlik algilarmm ve simif yonetim stratejilerinin
cocuk ve Ogretmen lizerindeki etkilerini arastirdigi yiiksek lisans arastirmasina gore, okul dncesi
Ogretmenlerinin 6z-yeterlik algilar1 ve simf yonetimi stratejileri ile ¢ocuklarla kurduklari
etkilesimleri algilama big¢imleri birbiriyle iligkili oldugunu saptamistir. Arastirmanin sonucu, sinif
yonetiminin etkili sekilde siirdiiriilmesinin, 6gretmenin 0z-yeterlik algisi, ¢ocuk ile kurulan
iliskinin niteligi ve Ogretmenlerin ¢ocuklarin gereksinimlerine cevap verebilmesi ile baglantili
oldugunu gostermistir. Bu anlamda 6gretmenlerin yetkinliklerini gelistirmenin 6nemli oldugu ifade
edilebilir.

Eker’in (2014) smif 6gretmenlerinin 6z-yeterlik inang¢ diizeylerini inceledigi arastirmasinda, sinif
dgretmenlerinin genel &z-yeterliklerinin yeterli diizeyde oldugu sonucuna varilmustir. Ogretmenler
ogrencilerin aktif katihmimi saglamada kendilerini orta seviyede yeterli olarak gdrmiislerdir.
Ogretmenlerin dgretim stratejilerini kullanmada ve sinif yonetiminde 6z-yeterlikleri bakimidan
yeterli diizeyde olmalar1 bakimindan bu aragtirmanin sonuglart ile benzerlik gosterdigi sdylenebilir.
Korkut’un (2009) smnif 6gretmenlerinin 6z yeterlikleri ile sinif yonetimi becerileri arasindaki
iliskiyi inceledigi yiiksek lisans tez arastirmasinda ise, sinif 6gretmenlerinin 6z yeterlik inanglarmin
“oldukga yiiksek” diizeyde oldugu sonucuna varilmustir.

Ipek (2015) yiiksek lisans tez arastirmasinda temel egitimde gorev yapan Ogretmenlerin simif
yOnetimi 0z-yeterlikleri inanglar1 ile mesleki tutumlari arasindaki iligkiyi incelemistir. Aragtirmanin
sonucunda, okul 6ncesi 6gretmenleri ile sinif 6gretmenlerinin sinif yonetimi 6z-yeterlik inanglari,
O0grenme ortamini diizenleme, simf yonetimi, aile katilimi, planlama, &grenme-6gretme siireci,
iletisim becerileri alt boyutlarinda “gok katiliyorum” ile “tamamen katiliyorum” diizeyinde oldugu
saptanmigtir.

li‘c.Ogretmenlerin “Yénlendirme”, “Davranis Yonetimi”,“Motivasyon”, “Ogretim Becerisi” ve
“Oleme ve Degerlendirme” boyutlarina iliskin yetkinlik diizeylerinde yaslarina gdre anlamli bir
farklilik goriillmemektedir.

Aksu’nun (2009) ilkdgretim birinci kademesindeki 6gretmenlerin yeterlik algilarmi inceledigi
arastirmada ise, yasit 39-46 arasinda olan O0gretmenlerin, yasi 38 den kiigiik 6gretmenlere gore

yeterlik algilarmin yiiksek oldugu saptanmustir.

1.d.Aragtrrmanin  diger bulgular1 sonucunda yiiksek lisans mezunu &gretmenlerin yetkinlik
algilarinin, dgrencilerin yonlendirilmesi, davraniglarinin yonetilmesi ve dgretim becerisi anlaminda
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lisans mezunu gretmenlere gore daha yiiksek oldugu sdylenebilir. Ogretmenlerin daha yiiksek
derecede egitim almalarinin kendilerini gelistirmede ve bakis acilarini da gelistirici yonde etki
ettigi diisiiniilebilir.

“Motivasyon” boyutlarinda yetkinliklerinin 6grenim durumlarina gore anlamhi farklilik
gostermemesi sonucu iizerinde, orneklemdeki tiim Ogretmenlerin kendilerini bu konuda yeterli
gordiikleri ifade edilebilir.

Ertan’mn (2016) okul Oncesi Ogretmenlerinin 0z-yeterliklerini mezuniyet durumlarina gore
inceledigi arastirmasinda; 6z yeterlik inanci bakimindan en yiiksek diizeye sahip dgretmenlerin 6n
lisans mezunu Ogretmenler oldugu bulunmustur. En diisiik 6z yeterlige sahip 0gretmenlerin ise
orgiin lisans mezunlar1 oldugu saptanmustir.

Gengtiirk ve Memis (2010) ilkokullarda gorev yapan O&gretmenlerin 6z-yeterlik algilar ile is
doyumunu inceledigi arastirmasinin sonucunda ise, dz-yeterlik algi diizeylerinde mezun olduklari
okullar anlaml1 bir farklilik olusturmamustir.

1.e.Ogretmenlerin yetkinliklerinin mesleki kidemlerine gore “Yénlendirme”, “Davrams Yonetimi”,
“Motivasyon”, “Ogretim Becerisi” ve “Ol¢gme ve Degerlendirme” alt boyutlarnda anlamli bir
farklilik gostermedigi gorilmektedir.

Korkut’un (2009) tez arastirmasinda da, siif Ogretmenlerinin kidemlerine gore o6z yeterlik
inancglar1 arasinda anlamli bir farklilik olmadigi saptanmistir. Arastirmanin bu yonde bulgularinin,
bu aragtirma ile benzer oldugu sdylenebilir.

Fives ve Buehl ’in (2010) arastirmasinda ise, 10 yil ve {izeri mesleki deneyime sahip 6gretmenlerin
daha yiiksek yetkinlige sahip oldugu ve simif yonetim uygulamalari konusunda ise kendilerine daha
cok giiven duyduklar1 saptanmistir.

Aksu’nun (2009) ilkdgretim birinci kademesindeki 6gretmenlerin yeterlik algilarimi sinif yonetim
becerilerine ve bazi degiskenlere gore inceledigi calismanin sonucunda, kidemi bakimindan 14-22
yilinda olan 6gretmenlerin, kidemi 13 yil-altinda olan 6gretmenlere kiyasla yeterlik algilarinin daha
yiiksek diizeyde oldugu bulunmustur.

Gengtiirk ve Memis (2010) de ilkokullarda goérev yapan Ogretmenlerin 6z-yeterlik algilarinin
kidemleri ~arttikga olumlu yonde gelistigini gostermektedir. Ogretmenler, genel yeterlik
diizeylerinde ve Ogrenci katilimi ile siif yonetimi alt boyutlarinda, smif 6gretmenleri brang
Ogretmenlerine kiyasla kendilerini daha yeterli hissetmektedirler.

4.2. Oneriler

Bu aragtirmanin sonucunda dgretmenlerin kendilerini en az yetkin hissettigi konunun davranis
yonetimi oldugu bulunmustur. Bu anlamda okul idarecilerinin 6gretmenlere uzmanlar araciligiyla
seminerler diizenlemesi &nerilmektedir. Ozellikle okul 6ncesi Ogretmenlerinin yetkinliklerini
gelistirecek seminerlerin de diizenlenmesi 6nemli goériilmektedir.

Okul 6ncesi 6gretmenlerinin ve sinif 6gretmenlerinin ihtiyaglarmi karsilayacak, 6gretim ortamlarini
daha ¢ok 1iyilestirecek standartlara sahip diizenlemelere yonelik egitim politikalar1 gelistirilmesi
onerilmektedir.

Ogretmenlerin ~ 6grenim  durumlarnin  davrams  ydnetimleri ile  yetkinliklerini  etkiledigi

diisiiniildiigiinde, Ogretmenlerin yiiksek lisans ve doktora egitimi almasimin daha g¢ok Onii
acilmalidir. Ogretmenlerin lisansiistii diizeyde egitim almalar1 6zendirilmelidir.
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Temel egitim 6gretmenlerininyetkinlik algilarii belirleyen ve yordayandaha fazla nitel ve nicel
desenli ¢alismalar yapilabilir.
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Extended Abstract
Covering pre-school education and elementary school education, basic education is the main step
of the school life for the children. Therefore, at the basic education, it is important that make the
academic education process desirable for the children. In this way, all the qualities of the teachers
and their perceptions of their abilities can play a decisive role in the quality of the education which
they apply. Teacher's beliefs to their profession, to their students, to their abilities and even how a
children should be educated can be related with the teachers fulfill their roles in the class well. For
this reason, to study on the teacher's perceptions of their efficacy is crucial in terms of
understanding the class management tendencies and perceptions of the teachers. The ability of the
teachers efficacy is thoughtto be an important variable in order to figure out of the effective class
management practices. Because of this, this research has studied the teachers employed at Basic
Education according to their perceptions of their efficacy. In addition, their efficacy of the basic
education teachers were examined according to independent variable ssuch as their departments
and age, their length of service, educational background. Descriptive survey model was used in this
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study. The dependent variable of there search is the efficacy of the basic education teachers. The
independent variables of the study are their departments and age, their lenght of the service and
educational background. The universe of the research consists of 2613 pre-school and class-
teachers employed at state schools in Izmit, Golcuk and Gebze in the province of Kocaeli. The
sample of the research consists of 289 pre-school and classteacher semployed at independent state
nurseryschools, nurseryclasses, and primaryschools during 2016-2017 academic year. Simple
Random Sampling was conducted to determine the sample of the research. When determining the
samples, the factors such as the diversity of the schools in terms of their socio-economic status and
the fact that the density of the population is relatively intense from other provinces has been take
into account. ‘Ohio Teacher-Efficacy Scale’ was applied to evaluate the efficacy of the teachers.
This scale was first improved by Tschannen-Moran and Woolfolk-Hoy (2001) and it was adapted
into Turkish by Baloglu and Karadag (2008).‘Ohio Teacher-Efficacy Scale’ is made up of sub
dimensions of ‘Behavioural Management’, ‘Motivation’, ‘Guidance’, ‘Teaching Skills’, and
‘Assessment and Evaluation’. The data was collected from the participants online. The data of the
research was analysed with the SPSS 18 program. In the analysis of the data, ‘‘arithmetic average
and standard deviation’’, ‘‘independent samples t-test’’, “’one-way analysis of variance
(ANOVA)”’ and “’LSD importance test’” wereused. It was found at the end of the research that
their perceptions of classteachers efficacy were higher than pre-school teachers. In addition, the
teachers employed at Basic Education according to their perceptions of their efficacy showed
different characteristics in terms of various variables. The efficacy of the masters graduate teachers
are higher than those of undergraduate teachers in terms of "guidance", "behavioural management"
and "teachingskills". Teachers “motivation,” and “assessment and evaluation”sub-dimensions did
not show a significant differences in efficacy according to “their educational background”.
Moreover, the efficacy of teachers didn't show a significant difference in all the subdimensions
accordingto "theirlenght of the service" and "theirage". As a result of this research, it was found
that the teachers feel that the least efficacy in behavior management. In this sense, it is
recommended that school administrators should organize seminars to teachers through specialists.
It is importantto organize seminars especially to improve the efficacy of pre-schoolteachers. More
qualitative and quantitative studies can be conducted in order to determine and predict the efficacy
perceptions of the basic education teachers.
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Abstract

In this study, an attempt has been made to investigate the perceptions of the EFL learners studying at the English Preparatory
School of a university about self-esteem in relation to gender, language level and age. In order to explore the perceptions of
the participants, Rosenberg Self-Esteem Scale (SES) was employed. The participant learners were 40 EFL students. Of 40
participants 12 were female while 28 were male. The English language levels of the learners who took part in this study were
pre-intermediate and intermediate levels. The ages of the participant EFL learners ranged between 18 and 30. A t-test was
utilized to find out whether there were any significant differences in the perceptions of the male and female participants about
self-esteem. Another t-test was carried out to explore if the perceptions of pre-intermediate and intermediate level learners
differed regarding self-esteem. An ANOVA test was also administered to test whether there were any significant differences
in the perceptions of the participants in different age categories in relation to their reported self-esteem scores. The findings
of the study revealed that there were no significant differences in the reported perceptions of the participants about self-
esteem in relation to gender, language level and age.

Key words: Self-esteem, EFL, Language level, gender, age.

Introduction

It has been declared that high self-esteem can lead to high academic achievement. Aryana(2010)
examined that the person who has positive feelings tend to have more academic performance, while
the one who has negative beliefs led to show less achievement. Another important research was done
by Ferkany(2008). He has argued that self-esteem is important for motivating children in order to be
successful in school, especially in certain domains of instruction such as psychological education.If so,
facilitating children’s self-esteem in schools may after all be a very important educational aim.
Similarly, Tremblay et.al. (2000) declared that “In most elementary settings, development of self-
esteem is a primary goal because it is considered to be an underlying factor determining student
motivation, persistence, and academic success’’ (p.313).

Self-Esteem

Self-esteem is generally defined as evaluative beliefs about one’s self. A lot of views on an individual
has about oneself were accepted from how others behaved him and then, with the development of
language capacity. These two main sources are believed to shape one’s self. Others’ beliefs and
images about him/her go into people’s self-concept which has one common feature: none was with
them at birth. Everyone is born with concrete physical characteristics and undiscovered capacities.
None is born knowing he is a girl or a boy, nor does anyone come into world already thinking he is
smart or stupid, unlovable and lovable. Nonverbal communication has the biggest crucial role in early
childhood; relaying on how much affection, touching, food, and warmth are received. Person as an
infant obtain general influence on whether they are loved and worthy. Following this, with the
development of language capacity, they start to translate these general impressions into particular
words within their minds and what others told them about themselves begin to have as much impact
on their developing self-concepts (Sanford & Donovan, 1984).
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Self-Esteem and Language Learning

Language learning is so much more ego-involving than other fields of study.Therefore how teachers
can assist their learners’ emotional journey to become successful should be considered. To realize the
role of self-esteem in language learning, Brown (1987) stated that “there has been an increasing
awareness of necessity in second language learning and teaching to examine human personality in
order to find solutions to perplexing problems” (p.99). To handle those problems, personality factors
which will add to the success in language learning appeared. Also, he declared that “self-esteem is
probably the most pervasive aspect of human behavior. It could easily be claimed that no successful
cognitive or affective activity can be carried out without some degree of self-esteem”(p.101).

The humanistic movement of self-esteem has been found to be related to values concerning
achievement, maturity, self-direction, and competence. According to, some researchers (Brown &
Alexander, 1991; Coopersmith, 1967; Feather, 1991; Reasoner, 1982) students with positive self-
esteem demonstrate ahigher academic success rate. Language learning can be thought as a journey. All
learners may show different perception in their learning route. Hortwitz (2008) stated that it is very
important to be aware of the students’ self-esteem when they are learning a language in order to see
their perceptions in learning differences. There have been many researchers who have investigated
definitions of self-esteem. They put emphasis on six major components of self-esteem: competence
and worthiness, cognition and affect, stability and openness(James, 1980; White, 1959;Coopersmith,
1959; 1967; Rosenberg, 1965; 1979; Brandon, 1969; 1994; Mruck, 1999).

The concept of self-esteem has attracted the attention of many researchers and different definitions
have been put forward by them. Some of these definitions are similar to each other whereas some
others are different and contrasting. Self-esteem is regarded as an important tool for personal
happiness and effective functioning. Generally, people want and need high self-esteem to overcome
their problems effectively, to feel themselves better and to get their personal aims easily. People also
need self-esteem because psychological wellbeing is more important than everything. What we do, say
and think directly are shaped by the level of self-esteem, and how the others see us and treat us.
Sanford & Donovan (1984) remind us that self-esteem affects the choices people make about life to
take action to change things that need to be changed and ability to receive love and give love. Rogers
(1951) termed his view of self as how others see us and it shapes the person’s self-esteem. Rogers
identified self-esteem as a function of others’ view of us or the way we think the others view us.

Osbome (1996) describe self-esteem as “one person’s stable comparison of affirmative or minus
feelings and comments about success and failures of the self in daily lives” (p.65). Also, Owens
(1991) stated that self-esteem is how the individual sees himself/herself, and it is crucial for happiness.
In line with Owens, Crocker and Wolfe (2001) claimed that when the individual has a good self-
esteem he/she is highly contingent on doing well in school and being physically attractive.

According to Brown (1987), ‘self-esteem could easily be claimed that no successful cognitive or
effective activity can be carried out without some degree of self-esteem, self-confidence, knowledge
of yourself and belief in your own capabilities”(p. 101).In addition, Myers (2008) pointed out that self-
esteem affects our cognitive performance: Facing failure, high self-esteem people keep on their self-
worth by feeling other people as failing, too, and by exaggerating their superiority over others.

It is also believed that self-esteem has a very big role on shaping the personality variable in
determining human behavior. In order to understand a man psychologically, one must understand the

nature and the degree of self-esteem, and the standards that one judges oneself.

In 1979, Rosenberg postulated a study of the adolescent self-esteem and he concluded that self-esteem
could be divided in three: the extant self, the desired self, and presenting self.Coopersmith (1967)
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focused that people with feelings of insufficiency and unworthiness see themselves as worthless and
inability to generate inner resources to develop their situation. When a person does not fulfill personal
aspirations it causes a person to feel inferior. He proposed four factors that contribute to improve self-
esteem. These are: the values that the child perceives to have towards the self, the child’s experience
with success and his individual definitions of success or failure as well as the child’s style of dealing
with negative feedback or criticism.

In the light of the associations between self-esteem and academic achievement, and self-esteem and
thoughts and actions, the raising of self-esteem in the classroom is very important. Teachers can
prepare a positive learning environment and plant a positive self-esteem in their classes. When a
teacher gives positive feedback and leads student involvement in learning and discovery, it is
generally agreed that students can learn best.

It is worthwhile to mention that the importance of promoting self-esteem in language learners can be
related with learners’ academic achievement. If so, there is a need for language teachers to explore
ways of promoting their learners’ self-esteem so that they can help their learners to become better
achievers of English language. Therefore, this study is conducted to examine the perceptions’ of the
participants regarding self-esteem in relation to gender, language level and, age.

This study is significant for different reasons. Firstly, the studies exploring the perceptions’ of the
participants regarding self-esteem in relation to gender, language level and, age are scarce in Turkish
Republic of Northern Cyprus learning and teaching contexts. Secondly, the findings of this study
might contribute to the psychological dimension of language learning and teaching. It might also shed
light to the importance of designing language learning tasks that can foster the development of self-
esteem and thus contribute to learner achievement.
Therefore, this study also aimed to investigate whether the perceptions of the participants about self-
esteem differed in relation to gender, age, and language level of the learners.
The research questions this study addresses are the following:
1  Are there any gender-related differences in the perceptions of the participants regarding
self-esteem?
2 Are there any age-related differences regarding their perceptions about self-esteem?
3 Are there any language level related differences in the perceptions of the participants
about self-esteem?

METHOD

Research Design

The present study aimed to investigate the perceptions of the EFL learners studying at the Preparatory
School of a university regarding self-esteem in relation to gender, language level and age. For this
investigation quantitative means were employed. Anderson (2006) stated that quantitative research is
measurable, objective, and reasoning is logistic and deductive. Quantitative methods derive from
experimental and statistical methods in natural science and the main focus is on ‘how much is
happening to how many people’.

The Participants of the Study

The participants of the study were 40 EFL learners studying at English Preparatory School of a
university. Thirteen of the participants were female and twenty-seven of them were male. Seven of the
participants were pre-intermediate level learners while thirty-three of them were intermediate level.
The participants of the study were chosen purposively. There were six intermediate level language
classes and eight pre-intermediate level language classes in the English Preparatory School. In each
language level learners were grouped from the highest to the lowest according to their grades. The
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participants of the study were voluntarily chosen from the two classes which were the top classes that
were constituted from the students with the highest grades in the Preparatory School. Criterion
sampling strategy was employed for the selection of the participants because the researcher
specifically wanted to involve the students with the highest grades in each level in the study. Since the
research studies in this area showed that learners with high self-esteem tend to have high grades, the
researcher aimed to explore the self-esteem level of the successful learners assuming that they have
high self-esteem. Therefore, these students were given a questionnaire which was Rosenberg’s Self-
Esteem Scale (SES) to measure their self-esteem level. In total, there were fifty students in both of the
selected classes yet all the students did not want to participate in the study for different reasons so
forty students volunteered to take part in the investigation.

Methods of Data Collection and Analysis

Questionnaire

In this study the survey research design was employed. The design was ideal because it facilitated the
collection of data from a large number of respondents through a self-administered questionnaire. The
data collection instrument was which measured the self-esteem level of the participants. The scale
included 10 items which were used to measure the learners’ self-esteem level. Demographic
information which included information about the participants’ gender, language level and age was
also collected.

In this investigation, Rosenberg’s Self-Esteem Scale (SES) was translated to the participants’ native
language which was Turkish since the researcher believed the participants might not understand every
item if it was in the target language. For this reason, in order to collect reliable data the scale was first
translated by the researcher and then it was given to another colleague to translate it for the purpose of
checking the two translations. After the two translations were compared and agreed on one version, it
was given to another colleague to back translate it for the reliability purposes. When the last version
was agreed on, it was administered to the participants to collect data.SES (Self-esteem Scale) was
originally developed by Rosenberg (1965) for the purpose of measuring global self-esteem. It is the
most widely used self-esteem measure in social science research. It involves ten items. It taps the
extent to which a person is generally satisfied with his/her life, considers him/herself worthy, holds a
positive attitude toward himself/herself, or, alternatively, desires more respect, feels useless or useful.
Supporting this view, Bryne (1996) declared that it is significant to differentiate Rosenberg’s aspects
from that of who consider general self-esteem to represent a sum of self-judgments.

SES (Self-esteem Scale) was scored with Guttman scoring format. Five of the items were phrased
positively, for example, “On the whole, I am satisfied with myself” and the other five were phrased
negatively, for example. “I certainly fell useless at times”. “Positive” and “negative” items were
presented alternatively in order to reduce the effect of respondent set.

Based on Gutman scoring format Rosenberg SES followed three steps of scoring.

In the first step;

For 1st, 2nd, 4th, 6th and 7th items which were:

Item 1: On the whole, I’m satisfied with myself.

Item 2: At times I am no good at all.

Item 4: I am able to do things as well as most other people.

Item 6: I certainly feel useless at times.

Item 7: I feel that I am a person of worth, at least on equal plane with others.

oIf the answer was “Totally wrong” or “Wrong”, “1” point was recorded.

*If the answer was “Totally right” or “Right”, “0” was recorded.

For 3rd, 5th, 8th, 9th, 10th items which were:

Item 3: I feel that I have a number of good qualities.

Item 5: I feel that I do not have much to be proud of.
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Item 8: I wish I could have more respect for myself.

Item 9: All in all, I am inclined to feel that I am a failure.

Item 10: I take a positive attitude towards myself.

oIf the answer was “Right” or “Totally right”, 1 point was recorded.

oIf the answer was “Wrong” or “Totally wrong”, “0” was recorded.

In the second step;

oIf sum of 1st, 2nd, and 3rd items was at least 2 or more, “1” point was recorded.

oIf the sum of 4th and 5th items was 1 or 2, “1” point was recorded. If the sum was 0, then “0” point
was recorded.

*For 6th, 7th, and 8th items, a total score was recorded which can be at most 3, at least 0.

oIf the sum of 9th, and 10th, items was at least 1, then “1”’was recorded.

In the third step;

*For each participant a total score of 10 items was computed. This score may change between 0 and 6.
*The score between 0-2 was recorded as “1” which meant high self-esteem.

*The score between 3-6 was recorded as “2” which meant low self-esteem.

If the score obtained from SES scale was between 0-6 and, any score was between 0-2 it was accepted
as indicative of having high self-esteem, and any score between 3-6 was accepted as being indicative
of having low self-esteem.

Analysis of the Data

In this study, the data collected was subjected to a statistical analysis. For this purpose, SPSS 20
(Statistical Package for Social Sciences) was used. Descriptive statistics were calculated to get the
means and standard deviations of the collected data. The difference between the male and the female
students’ perceptions was tested through a two-tailed independent samples t-test. In order to check the
differences between the language levels of the participant students, another two-tailed t-test was
administered. To test the differences in the perceptions of the learners’ regarding age, one way
ANOVA (Analysis of Variance) was employed.

Ethical Issues

In order to collect the data, the official permission was taken from the Director of the English
Preparatory School. Before the questionnaires were distributed to the participants, the researcher
informed both of the teachers and the participants for the study. The researcher distributed a consent
letter to all the participants to get their informed consent for taking part in the study.

Before distributing the data collection instrument to the participants, the researcher informed the
teachers of those classes and the participants about the aim and purpose of the investigation, and
introduced the instrument of the study. The SES (Self-esteem Scale) was administered to the
participants in their classrooms. Each student has completed the scale and answered the demographic
questions approximately in 10-15 minutes.

While the students were responding to the scale, the researcher answered their questions, when they
had, orally and carefully in order to promote comprehension. To obtain reliable data from the
participants, the researcher explained the questions to the participants very carefully to be sure each of
the students understood the questions.

Findings and Discussion

Table 1.below, shows the number of the participants according to their gender and the means and
standard deviations for the male and female participants of the study.
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Table 1. Descriptive Statistics for the Participants’Gender

Gender N Mean Std.Deviation Std.Error
Mean
Male Female 28 4,43 ,96 ,18
12 4,00 74 21

In this study, 28 of the participants were male while 12 of the participants were female. In other
words, 56 % of the participants were male while 24 % of the participants were male. This means that
more than two third of the participants were male in this study.

Table 2.below, demonstrates the number of the participants according to the two different language
levels (i.e. pre-intermediate and intermediate). It also depicts the means and standard deviations for the

participants according to their language levels.

Table 2. Descriptive Statistics for the Participants’ Language Level

Language Level N M Std.
Deviation

Pre-intermediate 13 423 ,83

Intermediate 27 4,33 ,96

13 Pre-intermediate level EFL learners and 27 Intermediate level EFL learners who were studying at
the English Preparatory School of a university participated in this study.

Table 3.below, shows the descriptivestatistics for the participant EFL learners in relation to their age.

Table 3. Descriptive Statistics for the Participants’ Age

Age N M Std. Dev.
18-20 17 4,29 ,99
21-25 21 4,33 ,86
26-30 02 4,00 1,41
Total 40 4,30 91

According toTable 3.,the ages of the participant students were between 18 and 30. 21 of the
participants were between the ages of 21 and 25, 17 of them were between 18 and 20 and only two of
the participants were between the ages of 26 and 30. In other words, 46 % of the participants were
between the ages of 21 and 25, while 37 % of the participants were aged between 18 and 20, and only
8 % of the participants were aged between twenty-six and thirty.

Perceptions of the Participants about Self-esteem Regarding Language Level

Table 2.below, shows the statistical results of the t-test employed for the perceptions of the
participants about self-esteem regarding language level.

Table 2. T- test Results for the Perceptions of the Participants about Self-esteem Regarding
Language Level

t-test for Equality of Means

Language Levels T Df Sig. (2-tailed) = Mean Difference Std.Error
Difference
Intermediate -,33 38 74 -10 31
Pre-intermediate -,35 27,18 73 -10 ,30
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The results of the t-test regarding the perceptions of the participants about self-esteem regarding
language level did not reveal any significant. In other words, it seems that the perceptions of the
participants with different language levels did not differ about the self-esteem.

Perceptions of the Participants about Self-esteem Regarding Age

The Table 3.below, shows the results of the ANOVA (Analysis of Variance) test employed to test the
perceptions of the participants about self-esteem regarding age.

Table 3. The ANOVA Results for the Perceptions of the Participants about the Relationship
between Self-esteem and Academic Achievement Regarding Age

Age Sum of squares Df Mean square F Sig.
Between Groups ,204 02 ,10 12 ,89
With in Groups 32,20 37 ,87

Total 32,40 39

According to the statistical results of the ANOVA test, the participants’ perceptions did not reveal any
significant results. In other words, the perceptions of the participants about self-esteem did not differ
according to their age.

Discussion of the First Research Question

The t-test results indicated that the male and female participants’ perceptions did not reveal any
significant findings. That might mean that gender is not a significant factor to influence the
participants’ perspectives about self-esteem. The researches have shown that there were other studies
similar with the findings regarding self-esteem in relation to gender. For instance,Koosha et.al. (2011)
stated that “there was no significant between male and female learners on self-esteem” in their study.
According to them when both boys and girls are exposed to the same teaching style, materials, and
teachers, that is why male and female learners have not differences on self-esteem. According to
results of the study by Kassaianet. al. (2011) there was found that no significant in the gender of
students on self-esteem.

Similarly, Emil (2003) found that self-esteem is not connected with gender. In the same line, Smith
(2002) declared that in his finding that gender had no impact on students’ self-esteem score(cited in
Emil 2003 p.65). Consistent with the present study, Setless (1992) stated that there was no significant
difference in the self-esteem of female and male students. Another study was conducted on self-
esteem showed that the level of self-esteem of boys and girls is not related with gender. However, self-
esteem of students has a big role in determining their academic achievement.Aryana (2010)
emphasized that differences in academic achievement can be influenced by their motivation instead of
their self-esteem of the male and female participants.

Based on the finding of this study and similar research studies showed that the participants’
perceptions regarding self-esteem did not differ in relation to gender. Harris (2009) found that “a
relationship did not exist between level of self-esteem and gender in the African American students
participating in the study” (p. 75). Furthermore, the related studies were conducted by a few
researchers such as Maccoby&Jacklin (1974) revealed that female and male learners’ perceptions did
not show any differences on self-esteem. Additionally, Wylie (1979) investigated the effects of being
male and female on self-esteem and found that gender difference in self-esteem was not significant.

Similarly, Inianna (2004) carried out a study which took place at the University of the Virgin Islands
and its results initially offered that gender of the participants showed no significant impact on their
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self-esteem. In that study, they found that motivation on academic achievement affected self-esteem
rather than the gender differences.

In North Cyprus, Yaratan and Yiicesoylu (2010) carried out a similar study in English Preparatory
School. They concluded that male and female students did not show any difference on self-esteem.
There are some other studies that investigated self-esteem and gender and found no significant
differences between self-esteem levels of Turkish male and female students (Giicray,1989;
Karago6llii, 1995; Durmus,1994; Aricak,1995; Giir,1996; Duru,1995 cited in Giillioglu, 1999, p. 20).

Smith (2002) examined sex difference has a role in determining the self-esteem scores of male and
female participants. The result of the research showed that no correlation was found between gender
and self-esteem. In same vein, Othman et. al. (2011) evaluated that gender differences were not found
significant on self-esteem of undergraduate second year students. According to Teoh and Afigah
(2010), male and female was not have any effect on the levels of self-esteem. Claes (1999) reported
that sex differences did not have any importance on language learning.

Concerning the relationship between self-esteem and gender in second language, the result of a study
by Kooshaet. al. (2011) revealed that a negative relationship was found between male and female
learners on self-esteem. Consistent with the findings of this study, Chubb et. al. (1997) concluded the
same result with this paper study. They found that there was no difference between two genders. It
was seen that significant difference was not found between male and female learners’ scores on self-
esteem. Also, Harris (2009) conducted a study to determine whether there is relationship between
self-esteem and academic achievement of African American students in the Southern portion of the
United States. The result of the study demonstrated that there were no significant between self-esteem
and gender in the African American students participating in the study.

The finding of this study also is supported by the research conducted by Wylie (1979), Maccoby and
Jacklin (1974) that analyzed whether gender differences has a crucial role on their self-esteem or not.
Their studies reported non-significant differences between boys and girls on self-esteem measures.
This bring us to the point of gender difference is not the predictor of self-esteem scores of male and
female language learners at University level.

Discussion of the Second Research Question

The t-test results indicated that there was no significant difference between pre-intermediate and
intermediate learners.There are some research studies that investigated the relationship between
language level of students and self-esteem and they revealed a negative relationship between the two
variables. For instance, Ciarrochi’s (2012) study showed that there was no significance in self-esteem
between the gifted and non-gifted students. Moreover, Settless, (1992) explored that there is no
significant difference between the self-esteem self-report score of children with high and low conduct
grades was upheld on pre-experiment analysis. That is, the result of these studies did not find
relationship between self-esteem and gifted students (p.39). With regard to this study, Inianna (2004)
conducted a study which gave the result of there was no relationship between language level of the
student and self-esteem index score (p.3).

Several studies which examined and resulted in no significant between language level of the students
on their self-esteem score follow:

In a study which was employed by Chubb et al. (1997) also found that language level of students on
self-esteem did not play any crucial importance. This hypothesis was tested to compare the language
level of students in order to find out the relationship between two variables. The hypothesis was
accepted that the change in language level of the students was not significant.
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Similarly, Othman et. al. (2011) analyzed a study in Malaysia on self-esteem and academic
achievement of university student. They pointed that there was not positive association between
language levels of students and their self-esteem score. Another study, which was conducted by
Settless (1992) found that the language learners’ self-esteem and their language level were no
significant. It meant that there was no relationship between self-esteem and language level of the
students. The results of this study rightly asserted that no connection found between two variables.
Since no significant difference in language level of language learners, this validated the present
research paper findings.

In another study, which was conducted with gifted and regular classroom students, demonstrated no
significance on their academic self-esteem (Winne et. al. 1982). High ability students or gifted
students did not show any differences on their self-esteem scores. Schneider et al. (1989) also came to
the same conclusion with Winneet. al. (1982). Schneider found negative correlation between self-
esteem and gifted students, which indicated that students with high language level did not have more
high self-esteem than those with low. In the same line with the present study,another study which was
conducted by Hogeand Rezulli (1991) found that gifted students exhibited no relation between self-
esteem scores. With respect to this study no significance was found between gifted language learners
and their self-esteem scores.

In general, the results of this study revealed that language level of students was not a significant factor
that could influence the self-esteem scores of the participants. Thus, it could be asserted that self-
esteem of the learners can be affected by other factors such as environment, background of the learner
and family, social, cognitive, biological and financial.

Discussion of the Third Research Question

The ANOVA test results did not reveal any significant findings regarding the participants’ perceptions
of different age groups.

The results of the present study were also similar to that of Stevaet. al.’s (2013) research, which
showed that there was no significance in the participants’ perceptions about self-esteem in relation to
their age. There was another study which investigated the relationship between self-esteem and
academic achievement in relation to age.Similarly, concerning the relationship between age and
language level of students, no statistical significant association was found by Kassianet. al.
(2011).Harris (2009) also examined the relationship between age of the learners on self-esteem. No
significant relationship was existed between level of self-esteem and age of the participants. With
regard to relation self-esteem and academic achievement of language learners, the study finding
revealed that self-esteem and age were not associated with each other (Harris 2009). In same line,
Wylie (1979) also recorded that age differences was not related with self-esteem of the participant
children.Koosha (2011) has reported similar conclusion.He reported that a negative relationship was
found between age of the learners on their self-esteem’s scores, that is, there was no significant
between self-esteem and age difference.

To recap, the findings of this study revealed that there were not significant differences in the self-
esteem scores of the participant learners regarding age, gender and language level.In conclusion, the
result of this study verified that language learning takes place in an affective and supportive classroom
environment.

Limitations of the Study

The findings of this study cannot be generalized to the overall population since it was carried out with
a limited number of the participants To the extent this study limited, more extensive study may yield
stronger effects. Based on the findings of this study, further research could also investigate on how the
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difference happens for non-achieve students,what factors and characteristic can affect the students’
self-esteem.

Implications

The findings of the present study may provide valuable information to teachers, counselors, parents,
school principals for understanding the importance of self-esteem on academic achievement and may
help them to gain further insight into planning appropriate preventive strategies for dealing with low
self-esteem students. To overcome low self-esteem in language classroom, school counselors could be
provide for them better ways to enhance self-esteem in their academic performance and outside
world.

Since self-esteem and language learning go hand in hand, parents and teachers should strive to model
positive problem solving skills, provide a supportive, warm, and consistent class environment, foster
positive attitudes and beliefs, and provide adequate adult supervision. Consequently, both of teachers
and parents can be more cautious about low achieving students. To sum up, some important
suggestions will be presented below to develop self-esteem of language learners.

Self- esteem is essential for gaining confidence and coping skills that are needed to achieve
meaningful goals both in school and in outside world. According to Gills(2004) the importance of self-
esteem in educational process should be given more emphasis than is presently given to it. Both
teachers and parents should be curious on their self-esteem.

In order to improve self-esteem, it would be useful to know when students feel good about themselves.
High self-esteem is relevant to psychological well-being which is a much better predictor of school
performance. However, people who have low self-esteem have less enthusiasm to succeed. They are
fed with negative thinking by low self-esteem. In that case the significant responsibility to foster the
self-esteem is on teachers and families. This has implications for both parents and teachers.Taking this
into consideration there are some suggestions to help students to be more positive and more successful
in their academic life and outside life. For example:
Berne & Berne (1988) offered ten important points which should be used, when working with
students.

1- Make children feel valued and cared for.

2- Self-esteem grows when children know you.

3- Reflect on wording used.

4- Accept children in their work.

5- Teach them to accept their right to strong feelings.

6- Be trusting and nonjudgmental.

7- Acknowledge the positive in a non-evaluative way/

8- Use humor to promote self-esteem.

9- Share with them.

10- Offer activities where they can be successful.
In addition, teachers could make use of this relationship in enhancing student’s self-esteem, because
self-esteem and academic achievement seems related. Changes in one variable are likely to lead to
change in the other.

Another implication carried out by Brady et. al, (1978), offered five keys steps to teachers to foster
positive self-esteem in students: Self-praise, children’s self-praise, children’s praise of other children,
teacher’s praise of students, and helping children to set realistic goals and to evaluate realistically.
Understanding self-esteem is basic to understand adolescent’s behavior. It is very important to know
how adolescents value, perceive and regard the self to interpret their behavior. For teachers and
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parents, it is crucial to discover the level of self-esteem that learners or children have. It is not
impossible to figure out the level of self-esteem from the behaviors of a learner or a child for the
teacher or family. Some behaviors give clues that whether there is high or low self-esteem.

In addition , positive or negative self-esteem, learning esteem in the ESL classroom, and oral
communicative language proficiency are greatly influenced by many variables such as; parents,
teachers were important factors for the participants in the study. Other factor such as positive or
negative learning conditions and/or school environment added to the pleasure or the rejection of
learning English (Nogueras, 1996). It is recommended that in educational setting should be followed
those: First one is to create positive interactions between students. Second one is to set effective
objectives in order to improve the students’ self-esteem. Third one is to training teachers to realize
how low self-esteem affects the language learners in the classroom. Fourth one is the materials should
be meaningful. And the last one is to focus on communicative language.

Parents and teachers absolutely affect children’s self-esteem by giving positive or negative feedback.
For example, Young & Hoffman (2004) suggested that not only family but also teachers could help
students to enhance their self-esteem without paying attention to the child’s background, conditions.
They recommended six gold rules which as follows:

- Support the child to feel important

- Hold the child in high regard

-Arrange proper rules

-Assist the child to overcome their wrong

-Focus on internal motivation

-Use different materials

Dweck (1999) emphasizes that self-esteem is important in and out of the classroom. Teachers and
parents can support self-esteem by remembering some of the following:

Be positive and show empathy to the one’s who have low self-esteem. Focus on the activities which
gives you information about self-esteem of the students ,in order to see how much the students
suffered from self-esteem and then, try to talk about the things which makes them feel good. (This is
also a great beginning of the year activity). Those suffering with low self-esteem need to be treated
sensitively, instead of showing strict rules. Help children to feel valuable, important and special as
person. Parents and teachers are the biggest model in the child life, therefore rice up the child as you
want to effort towards you. Be realistic and do not force the child do things which may not be done by
children. When you set up goals, pay attention on them to being logical andremind the students
nobody is perfect, and everybody makes mistakes. Just focus on what they can understand from the
mistakes.

The results of this study also provide researchers with an opportunity to further investigate successful
academic curricula and interventions in order to provide equitable educational opportunities for all
students. Studies conducted on programs that have proven successful at increasing self-esteem of low
self-esteem students and positively impacting the academic achievement of the language learners
could be informative for schools seeking to replicate similar results. It may also beneficial for studies
are needed to examine outcomes for students who have problems with good self-esteem. Factors
influencing self-esteem and academic achievement should be researched further.

Suggestions for Further Studies
Based on the present study finding, some recommendations could be given for further studies:
1. The present study could be reapplied to larger sample by comparing different universities’
students.

Copyright © International Online Journal of Primary Education 60



ISSN: 1300 - 7432
www.tijseg.org

Turkish International Journal of Special Education and Guidance & Counseling 2017, volume 6, issue 1

2. Demographic information form could be include more detailed information such as; family
related questions, place where they live, socioeconomic status of students in order to analyze
sample characteristics.

3. As it was declared before, having high self-esteem has a big and positive role in academic
achievement, while for low self-esteem students can be said reverse. Coping with low self-
esteem professionals or university counselors should be curious to develop programs for
university students in order to enhance self-esteem. As a conclusion self-esteem can be
learned, but it does not happen overnight or by chance.
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